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T
he Arlington Partnership for Children, Youth, and Families (the Partnership) 

was created jointly by Arlington’s County Board and School Board in 1999 to 

build a community agenda around improving the health and well-being of 

children, youth, and families in Arlington. The Partnership identifies needs, 

fosters collaboration in the community to address those needs, and advocates 

for change and resources as necessary. At the table are interested community 

members and actively engaged School and County staff who bring their expertise 

to help focus their organizations on furthering the mission of the Partnership.

During the past 15 years, the Partnership has introduced some deliberate cultural 

shifts in how our community approaches young people and works with them. We 

believe that every adult shares responsibility for providing a strong developmental 

foundation for our youth, ensuring that they grow up in a community where 

they feel valued, their needs are met, and their voices are heard. This tenet is 

central to the Developmental Assets Framework®, which was adopted by both the 

County and School Boards in 2001. The Assets Framework gives Arlingtonians 

a common language and vision for providing young people with 40 specific 

positive experiences, opportunities, and relationships (“assets”) that help them 

become caring, responsible, and healthy adults. Research shows that having more 

assets reduces risky behaviors, cushions the impact of negative influences, and 

allows young people to thrive rather than merely survive. The Appendix lists all 40 

of these assets.

The Boards’ charge to the Partnership to increase collaboration among 

organizations invokes another shift: moving away from segregated roles within 

the youth-serving community to valuing how we coordinate and complement 

each other’s efforts and intentionally build in redundancy. After all, young people 

benefit from hearing similar messages about what is expected and valued in their 

community from many voices. Being an asset-focused community also means 

we support parents and their children through the entire journey from infancy 

through young adulthood, and beyond.

Finally, asset building requires our inclusion of young people in all aspects of 

community life, not only because it’s good for them, but because it’s good for 

the community as a whole. Indeed, the Partnership’s Teen Network Board, an 

advocacy and action group that provides a voice for Arlington high school 

students from all different backgrounds, demonstrates the enormous power that 

young people have to build assets for themselves and each other. 

ABOUT THE PARTNERSHIP

®Developmental Assets is a registered trademark of the Search Institute. 
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A MESSAGE FROM THE COUNTY BOARD,  
SCHOOL BOARD, AND PARTNERSHIP CHAIRS

B
uilding a community agenda around 

improving the well-being of youth and their 

families requires good data. This Report 

Card, the fourth published since 2003, 

presents a wide variety of indicators that relate to 

the body of work the Partnership has undertaken 

around three broad areas: building developmen-

tal assets in our youth and helping them avoid 

risky behaviors; ensuring that our young people 

thrive and that Arlington families have access 

to the health, mental health, and other supports 

they need; and providing all children with a 

strong foundation to succeed in school. 

The Report Card is intended to spark reflec-

tion and action throughout the Arlington 

community and to guide the ongoing work 

of the Partnership. We have seen the power of 

deliberate efforts in effecting change. For exam-

ple, when past report cards revealed concerning 

levels of drinking and marijuana use among 

our youth, the Partnership collaborated with 

the Teen Network Board and Schools, County, 

and community members through the READY 

Coalition on strategies to keep teens drug- and 

alcohol-free. Alcohol and marijuana use among 

our teens has declined steadily since 2007. 

This change and other successes show us that 

we can make positive differences in young 

peoples’ lives when all adults take action and 

share responsibility. But the current data show 

us that we have more work to do. We have 

worked on reducing the level of bullying that 

Arlington youth (especially middle-schoolers) 

experience in the community, but there has 

been no real change in reported levels of 

bullying in the last six years. Similarly, when 

the 2001 survey data revealed alarming levels 

of depression among our youth, Arlington 

Public Schools trained all teachers on how to 

recognize and respond to signs of depression. 

The Partnership held similar workshops for 

parents, coaches, and youth service providers. 

Despite significant declines in depression levels 

through 2007, there has been little continued 

improvement since.

We also know – and research reinforces – that 

the years before children enter kindergarten 

are critical to setting the stage for outcomes 

throughout their lives, and we must continue 

to invest resources accordingly. It is concerning 

that 26% of our children are already overweight 

or obese even before they start kindergarten and 

are thus likely to stay so throughout their lives. 

Taken as a whole, the data highlight striking 

disparities within Arlington in the health and 

well-being of our children and youth based 

on factors such as income, race and ethnicity, 

sexual orientation, gender identity, and level 

of English proficiency. We must grapple with 

these disparities if we are to make life better 

for all of our children from birth through the 

passage into adulthood.

Additional key findings are outlined in the intro-

ductions to each section of the Report Card.

Our hope is that individuals, community 

organizations, and County and School staff will 

continue to use the data to identify areas of 

concern, leverage resources, and set priorities 

for action. 

 Bill Browning Jay Fisette  James Lander  

 Partnership Chair County Board Chair    School Board Chair



52014 Community Report Card on the Status of Children, Youth, and Families • Arlington, Virginia

T
he Report Card is a statistical portrait of Arlington children, youth, and 

families intended to inform and inspire action by the community. It 

begins with a demographic overview of Arlington youth and their fami-

lies, and continues with specific indicators organized by developmental 

stages of childhood and youth: early childhood, the elementary years, and the 

middle and high school years. Each section begins with its own overview of 

key findings. The Appendix includes more information on the Developmental 

Assets Framework and detailed demographic information. The Report Card 

ends with acknowledgements of the many committed individuals who made 

the publication possible. 

It is worth noting that, when interpreting the data expressed as percentages, the 

actual number of youth involved may not be obvious. For example, while the 

percentage of high-schoolers reporting heavy drinking dropped below 20% in 

the most recent survey, the actual number of young individuals in our commu-

nity engaging in this risky behavior is still over 1000. Similarly, averages often 

mask significant disparities across the county. For example, while the average 

graduation rate for all Arlington Public Schools seniors was 92% in 2014, the 

graduation rate for students with limited English skills was only 59%. 

The data in this Report Card come from Arlington County, Arlington Public 

Schools, the State, and other public and private organizations with related 

missions. In addition, the Partnership conducts two surveys every three years 

to a random sample of about 2300 students from all APS middle and high 

schools: the Search Institute’s Profiles of Student Life: Attitudes and Behaviors 

Survey (the “Assets Survey”) and the Centers for Disease Control’s Youth Risk 

Behavior Survey (YRBS).  These surveys give us valuable data on our youth’s 

own experiences and perceptions of their world. A number of steps are taken to 

ensure that the survey data are reliable and valid. Statistical sampling methods 

provide results that are representative of all middle and high school students 

in Arlington Public Schools. Students are assured of the anonymity of their 

responses and given examples of how their survey input gives them a voice 

in improving conditions in the community. And finally, both surveys have 

built-in safeguards for inconsistent and extreme outlier responses that could 

compromise the validity of the data. Private school students and those who are 

home-schooled are not surveyed.

The indicators presented in this Report Card were chosen based on their rele-

vance to the Partnership’s work and with the potential for community action and 

policy changes in mind. Data on certain important indicators are unavailable or 

could not be validated. These are noted in each section of the Report Card. 

OVERVIEW
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A SNAPSHOT OF ARLINGTON DEMOGRAPHICS

• Arlington’s 2014 population is estimated at 215,000, with 12,600 children 

younger than age 5, and 23,400 between ages 5 and 19. The total population 

is projected to increase to 276,000 by 2040. 

• Arlington Public Schools (APS) enrollment increased by 25% to 23,300 

between 2007 and 2013; this trend is projected to continue with enrollment 

estimated at 28,700 by 2020.

• Arlington and APS schools are racially and ethnically diverse, with children 

representing 115 countries and 94 languages (see Appendix). More than 4000 

students in 2013-14 were “Limited English Proficient,” or LEP. This represents 

more than 15% of all students. 

• 31% of APS students qualify for free/reduced meals, a percentage that has 

remained steady over the past six years. However, the percentage at indi-

vidual schools ranged from 2% to 86% in 2013-14. More than one-third of 

elementary schools have a rate higher than 50%.

• 233 students in 2012-13 were designated as homeless. This number is likely 

an underestimate, given that not all families report this information.

• Arlington’s high per capita income is not representative of many families 

(see Appendix). The 2013 poverty rate in Arlington was 7.2%. It is substantially 

higher for children (9.2%), and more than 20% for single-parent households 

where the parent is a woman.

An overview of Arlington’s population characteristics derived from census 

data, Arlington County, and Arlington Public Schools is summarized here, 

with more detail in the Appendix, to provide context for the data on specific 

indicators presented in this Report Card.
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EARLY CHILDHOOD YEARS

INDICATORS

• Good Start in Life

• On-Time Immunizations

• Entering Kindergarten Overweight

• Subsidized Child Care

• Prekindergarten Experiences

• Early Literacy Skills

• Cases of Child Abuse and Neglect

• Food and Housing Support

Introduction
Preventive health care in pregnancy and during 
the early childhood years leads to better health 
outcomes at birth and throughout life, as does 
the mother’s education level. High-quality child 
care and preschool experiences help ensure that 
children enter school ready to learn. Being vigilant 
as a community about keeping our children safe, 
well-fed, and in adequate housing environments 
is critical to their thriving into adulthood. A large 
body of economic research shows that investing 
in early childhood has a high yield of return to the 
individual, the community, and society as a whole.

Key Findings
• There has been a sharp increase in the 

number of low-income families applying for 
and receiving child care subsidies in the past 
three years. The good news is that Arlington 
County has worked to improve the quality 
of care in licensing the child care centers 
and homes that serve subsidized children. 

• Over one-quarter of APS students are either 
overweight or obese even before they start 
kindergarten. An additional 15% of children 
are “nearly overweight.” This means that 
41% of our kindergartners are already 
at high risk for developing asthma, joint 
problems, and early onset diabetes, along 
with higher risk for heart attack and stroke 
earlier in life.

• More children entering APS kindergarten 
have had some kind of preschool or day 
care experience (up from 80% in 2006 to 
89% in 2013). APS has significantly increased 
capacity for economically disadvantaged 
preschoolers. However, a significant 
number (11%) of Arlington children still 
enter APS with no previous prekindergarten 
experiences. 

• The percentage of kindergartners meeting 
early literacy benchmarks ranges from 
81% to 100% across all schools. Among 
disadvantaged kindergartners, those who 
have attended either APS or community 
preK programs have significantly higher 
early literacy skills than their peers who 
have had no preK experience. 

• Increasing rents, coupled with significant 
declines in available affordable housing, are 
issues for many Arlington families. The area 
median income on which affordability is 
determined has risen at a rate that surpasses 
wage increases for lower wage jobs, thus 
widening the gap between the so-called 
“affordable” rents and actual affordability. In 
addition, many families struggle for access 
to adequate food. 

 More Data Needed
• To inform the supports we put in place 

for the early childhood years, a critically 
important stage of life, we need better 
insight into the less-than-optimal 
experiences of our community’s more 
vulnerable children under age five. More 
data are needed on access to health 
insurance, health and dental care, housing, 
and nutrition. We also need better data on 
individual indicators that reflect a healthy 
start to life during pregnancy and at birth. 
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GOOD START IN LIFE

Definition
The first indicator is the percentage of births to Arlington 
mothers in which the birth certificate indicates that the baby 
weighed 2,500 grams (about 5.5 pounds) or less at birth. All 
births to mothers residing in Arlington are included, not just 
the births that take place in the county. 

The second indicator is the percentage of Arlington mothers 
who had less than a high school education at the birth of 
their child (based on information in the birth certificate).

Significance
Low birth-weight babies face higher risks of health and 
developmental problems,1 and are significantly more likely to 
die during the first year of life than normal-weight newborns.2 
Children born to mothers with less than a high school 
education are more likely to be low birth-weight and to have 
poorer health and academic outcomes than those with more 
educated mothers.3

Findings
Data for Arlington mothers show that the percentage of 
babies born with a low birth weight has ranged between 6 
and 7% since 2001. The percentage of mothers with less than 
a high school education has dropped significantly — from 
about 14% in 2003 to just over 5% in 2012.

Source
Kids Count Data Center (through Voices for Virginia’s 
Children), available at: http://datacenter.kidscount.org/data/

tables/3252-low-birthweight-babies. 

References
1 March of Dimes Foundation. Data Book for Policy Makers: Maternal, 

Infant, and Child Health in the United States, 2012. Available 
at: http://www.marchofdimes.org/materials/data-book-for-
policy-makers-maternal-infant-and-child-health-in-the-united-
states-2012.pdf.

2 Kiely, J. L., & Susser, M. “Preterm Birth, Intrauterine Growth 
Retardation, and Perinatal Mortality.” American Journal of Public 
Health, 82(3), 343-345, 1992. Available at: http://www.ncbi.nlm.nih.
gov/pmc/articles/PMC1694366/pdf/amjph00540-0017.pdf.

3 Hernandez, D. and Napierala, J. Mother’s Education and Children’s 
Outcomes, 2014. Available at: http://fcd-us.org/resources/
mother’s-education-and-children’s-outcomes. 
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ON-TIME IMMUNIZATIONS

Definition
This indicator is the percentage of Arlington 
children who received selected immunizations 
by the age of two years, assessed upon entering 
public school. Over time, the recommended 
number of vaccinations a child should receive 
by age two has increased.

The 4:3:3:3:1:1:4 series (reported in the chart above) 
includes four doses of DPT (diphtheria, tetanus, and 
pertussis), three polio, one MMR (measles, mumps, 
and rubella), three doses of vaccines for Hib and 
hepatitis B (Hep B), one varicella (chicken pox) 
and four PCV (pneumococcal conjugate vaccine 
to prevent a form of meningitis). A child without 
documentation of having received a shot is consid-
ered the same as a child who never received it.1

Significance
Immunizations are among the most basic and 
important safeguards for the individual and 
collective health of our children and community. 
They protect against diseases that killed or 
disabled many children in past decades. Because 
of generally high rates of immunization, cases 
of these diseases have declined precipitously. 

As a result, communities find it challenging 
to maintain a high level of concern for 
immunizations.

However, the diseases remain a threat, and 
periodic outbreaks occur. One ongoing example 
of this is pertussis (“whooping cough”), which 
has returned in numbers not seen since 1955 
(more than 48,000 cases in the United States 
in 2012). Nearly 5,000 of these cases were in 
infants younger than age one year, when the 
disease is most often fatal.2 Pertussis also affects 
adults: in 2012, more than 10,000 cases were 
reported in the adult population. Adults can be 
both victims and carriers of the disease; thus, 
adult immunization is also important. 

Findings
Average immunization rates range from a low of 
83% in 2008-09 to a high of 97% in 2011-12. This 
is a notable achievement, given that the current 
recommended series has more components 
than it did previously.

However, disparities among schools remain an 
ongoing challenge, with the results in 2013-14 
ranging between 83 and 100%. This variation 

likely reflects important differences across 
Arlington regarding access to health care, 
understanding of the complex process, income, 
and other factors.

Any “holes” in immunization protection, for 
whatever reason, potentially affect the Arlington 
community. Small decreases in coverage can 
have substantial effects. Close monitoring of this 
indicator and support for activities that keep it 
high are of critical importance.

Source
Public Health Division, Department of Human 
Services, Arlington County. CASA Survey/ 
Kindergarten Retrospective.

References
1 The recommended childhood immunization 

schedule can be found at: www.cdc.gov/vaccines/ 
recs/schedules/child-schedule.htm.

2 Federal Interagency Forum on Child and Family 
Statistics. America’s Children: Key National Indicators 
of Well-Being, 2013. Available at: http://www.
childstats.gov/pdf/ac2013/ac_13.pdf.
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ENTERING KINDERGARTEN OVERWEIGHT

Definition
Body Mass Index (BMI) provides an estimate of body fat. It 
is calculated by dividing an individual’s weight by his/her 
height squared. The result is compared to standardized values 
that, for children, are age- and gender-specific. Children are 
considered obese if their BMI is greater than or equal to the 
95th percentile. They are considered overweight if their BMI 
is greater than or equal to the 85th percentile. The height 
and weight data are from the school physical required for all 
children entering kindergarten in APS. Records from 1,960 
students (92% of the 2013-14 class) were available. 

Significance
Healthy eating and adequate exercise are associated with 
improved school performance, as well as reductions in 
anxiety and depression.1 Obesity is strongly associated with 
increased rates of asthma, sleep apnea, and joint problems in 
children. It is the most important factor in the rapid increase 
seen in early onset diabetes and pre-adult elevations in 
cholesterol and blood pressure — all of which vastly increase 
the risk for heart attack and stroke earlier in life.2 

Children who start school already obese are likely to remain 
so throughout life. Children who are overweight are more 
than four times as likely as normal-weight children to become 
obese by adolescence, and the risk is nearly as high for children 
who are “nearly overweight” (above the 70th percentile).3

Findings
26% of APS students are either obese (13%) or overweight 
(13%) even before they start kindergarten. An additional 15% 
are “nearly overweight” (above the 70th percentile). This 
means that 41% of our kindergartners are already at high risk.

Gender differences are not considered statistically significant 
in this group.

8 schools have an overweight/obesity rate of 36% or greater.

Source
Arlington Department of Human Services, Public Health 
Division, School Health Bureau.

References
1 Centers for Disease Control and Prevention. Health and Academic 

Achievement, May 2014. Available at: http://www.cdc.gov/
healthyyouth/health_and_academics/pdf/health-academic-
achievement.pdf.

2 Centers for Disease Control and Prevention. Childhood Obesity 
Facts, 2014. Available at: http://www.cdc.gov/healthyyouth/
obesity/facts.htm.

3 Cunningham, SA, Kramer, MR, and Narayan, KMV. “Incidence of 
Childhood Obesity in the United States.” N Engl J Med, 370:403-
411, January 30, 2014. Available at: http://www.nejm.org/doi/
full/10.1056/NEJMoa1309753. 
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SUBSIDIZED CHILD CARE

Definition
This indicator is the number of children whose family 
qualifies for and receives financial assistance from Arlington 
County for child care. 

Significance
In Virginia, an estimated 66% of children under age six years 
spend all or part of their day in the care of adults other 
than their parents.1 Brain development research confirms 
that the care children receive in their early years has a 
tremendous influence on their intellectual, emotional, and 
social development. Home day care settings are typically less 
expensive than centers, but may be unlicensed and may not 
have the capacity to deliver a comprehensive program that 
meets the full range of physical, emotional, and cognitive 
needs of the child.

Quality out-of-home child care is important but often 
expensive, particularly in urban areas. The average cost of 
care in a center for an infant in Northern Virginia was over 
$16,000 per year in 2013,2 far above the state average of 
$10,000.3 

To help offset these high costs, Arlington County receives 
federal and state funds to subsidize child care for low-income 
families. In fiscal year 2014, families working and earning less 
than 185 percent of the federal poverty level ($36,132 for a 
family of three) were eligible. 

Findings
The number of children whose family received a subsidy 
declined between 2000 and 2008, from 947 to 375. The 
number receiving subsidized child care then rose sharply 
in 2009, and increased again in 2012 and 2013 to about the 
same level seen in 2000. In fall 2014, there were 63 families 
on the waiting list.

Subsidies can be used only for child care providers meeting 
Arlington County licensing requirements. In FY14 Arlington 
County began working with providers serving families 
who receive the subsidy to enhance the quality of their 
services. The focus has been on helping providers build an 
environment that is safe and stimulating, creates social and 
emotional development opportunities, and fosters parent 
engagement. About one-third of children receiving subsidies 
are cared for by licensed home day care providers; two-thirds 
are in licensed centers.

Source
Child Care Office, Department of Human Services,  
Arlington County.

Note
Data for 2011 are not available.

References
1 Children’s Defense Fund. Children in the States Fact Sheet, March 2013.
2 Child care rates from Fairfax County Government website. 
3 Child Care Aware of America. Parents and the High Cost of Child 

Care, 2013. 
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PREKINDERGARTEN EXPERIENCES

Definition
This indicator is the number of APS kindergarten 
students who attended any type of preschool 
or day care program prior to kindergarten. 
Prekindergarten  experiences include APS 
preschool programs, community preschools, 
child day care, Head Start, and home day care. 

Significance
Children with access to high quality early 
learning experiences are more likely to acquire 
the skills they need to enter kindergarten 
ready to succeed. Arlington children with preK 
experience score higher on a test of pre-literacy 
skills than those without this experience.1 
Children in poverty are least likely to have 
quality preK experiences and most seriously at 
risk for school failure.2 

Findings
The number of APS kindergarten students who 
attended any form of preK has increased from 1,296 
(80%) in 2006 to 1,880 (89%) in 2013. A little more 
than one-half of all students entering kindergarten 
in 2012-13 attended a private preschool or day 
care center or home, and just over one-third 
attended an APS preschool program.3 

Since 2006, APS has significantly increased 
the capacity of its preK programs, targeting 
students who come from families of lesser 
financial means as part of its strategy for 
eliminating achievement gaps among student 
groups. In 2006, APS served 236 economically 
disadvantaged preK students; that number 
increased to 516 in 2012-13. Nonetheless, a 
significant number (11% in 2013) of Arlington 
children still enter kindergarten with no previous 
preK experience.4 

Source
Arlington Public Schools, Office of Early 
Childhood and Office of Planning and 
Evaluation. APS maintains this information for 
kindergarten students who attended an APS 
preK program. The data for other students 
are captured by kindergarten teachers during 
conferences with parents. 

References
1 Arlington Public Schools, Office of Planning and 

Evaluation. Pre- Kindergarten Program Evaluation 
Report, 2010.

2 Boethel, Martha. Readiness School, Family, & 
Community Connections, 2004. Available at: http://
www.sedl.org/connections/resources/readiness-
synthesis.pdf.

3, 4 Arlington Public Schools Office of Planning and 
Evaluation, as reported in APS student office of records 
collection for the VA Department of Education.

APS PROGRAMS

NON-APS PROGRAMS

NONE OR UNKNOWN

APS PROGRAMS

NON-APS PROGRAMS

NONE OR UNKNOWN

1200

1000

800

600

400

200

0

 2006-2007 2007-2008 2008-2009  2009-2010 2010-2011 2011-2012 2012-2013

N
U

M
BE

R 
O

F 
KI

N
D

ER
G

A
RT

EN
 S

TU
D

EN
TS

600

500

400

300

200

100

0

 2006 2007 2008  2009 2010 2011 2012

N
U

M
BE

R 
O

F 
KI

N
D

ER
G

A
RT

EN
 S

TU
D

EN
TS

KINDERGARTEN 
STUDENTS 

WHO PREVIOUSLY 
ATTENDED  

PRESCHOOL OR  
DAY CARE

ECONOMICALLY 
DISADVANTAGED 
KINDERGARTEN 
STUDENTS WHO 

PREVIOUSLY ATTENDED  
PRESCHOOL OR  

DAY CARE

http://www.sedl.org/connections/resources/readiness-synthesis.pdf
http://www.sedl.org/connections/resources/readiness-synthesis.pdf
http://www.sedl.org/connections/resources/readiness-synthesis.pdf


Early Childhood  Years › 2014 Community Report Card on the Status of Children, Youth, and Families • Arlington, Virginia 13

EARLY LITERACY SKILLS

Definition
This indicator is the percentage of students 
entering kindergarten who meet the expected 
benchmarks on the fall Phonological Awareness 
and Literacy Screening (PALS) test. The fall 
PALS score provides kindergarten teachers 
with a measure of a child’s knowledge of 
several important literacy fundamentals that are 
predictive of future reading success.1

Significance
Successful experiences with listening, speaking, 
reading, and writing are critical to a child 
becoming fully literate. Given opportunities 
to interact with responsive adults and peers in 
language and print-rich environments, young 
children make connections with the world around 
them by developing listening and speaking 
skills, letter knowledge and print awareness, 
comprehension, vocabulary, and writing skills.2

Findings
The percentage of all entering kindergarten 
students meeting the expected PALS benchmark 
increased steadily from 79% in fall 2002 to 96% 
in fall 2012, when the proportion of kindergarten 
students meeting the benchmark ranged from 
81 to 100% across all schools.  Since 2006, the 
percentage of economically disadvantaged 
kindergarten students meeting the fall PALS 
benchmark has also increased significantly, 
whether they attended APS, non-APS, or no 
preK programs. This may be a result of the state 
Smart Beginnings initiative, as well as local efforts 
by DHS, Head Start, and APS to share literacy 
expectations and strategies for kindergartners 
with parents throughout the community. 

Low-income kindergartners who attended 
APS preK programs have the highest rates of 
early literacy skills, followed by those who 
attended preK programs in the community. 

The rate is significantly lower for economically 
disadvantaged students with no preK experience, 
pointing to the need for more quality, affordable 
preK experiences for low-income children. 

Source
Arlington Public Schools, Office of Planning and 
Evaluation.

References
1 Arlington Public Schools, Office of Planning and 

Evaluation. Pre-Kindergarten Program Evaluation 
Report, 2010.

2 Office of Humanities and Early Childhood, Virginia 
Department of Education. Virginia’s Foundation 
Blocks for Early Learning: Comprehensive Standards 
for Four-Year-Olds, 2013.
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CASES OF CHILD ABUSE AND NEGLECT

Definition
Child Protective Services (CPS) takes the 
following steps in handling referrals for 
suspected cases of abuse or neglect:

• If the allegation meets the criteria to take 
action (alleged victim is under 18, alleged 
abuser is in a caretaking role, allegation 
meets the definition of abuse or neglect as 
defined by the law, etc.), it is a validated case 
of potential abuse or neglect.

• All validated cases are addressed. More 
serious cases lead to investigations, less 
serious ones to family assessments. (Alleged 
sexual abuse, serious physical abuse and a 
child fatality always lead to an investigation.) 
In both cases, CPS staff gather facts about 
the allegation and determine the need for 
services for the child or family.

• Founded cases of abuse or neglect are those 
in which an investigation confirms that 
abuse or neglect has taken place. Studies 
suggest that this number underestimates the 
actual level of child abuse because many 
cases are never reported.

Significance
The effects of child abuse and neglect cascade 
throughout life, with costly consequences for 
individuals, families, and society. These effects 
are seen in physical and mental health, and in 
education, work, and social relationships.1 The 
trauma to children includes physical injuries, 
chronic low self-esteem, problems forming 
relationships, developmental delays, learning 
disorders, aggressive behavior, depression, and 
other mental health problems.2 Communities in 
which victims live must cope with the harmful 
effects of abuse on academic achievement, drug 
use, teen pregnancy, delinquency (especially in 
its more serious forms), and adult criminality.3

Because of the serious consequences of child 
abuse, the list of individuals who are mandated 
to report suspected child abuse and neglect to 
CPS expanded in 2013 and now includes school 
employees, police, medical providers, child care 
providers, sports coaches, animal welfare officers, 
or anyone who comes in contact with a family in 
his/her professional capacity in the community.

Findings
The number of suspected cases of child 
abuse or neglect referred to CPS each year 
has remained at a relatively constant rate for 
the last 10 years. Given the 2013 expansion of 

the individuals who are considered mandated 
reporters, it will be interesting to see whether 
future data reflect any changes in the referrals. 
The number of validated cases has declined 
substantially overall since 2003, with marked 
year-to-year increases and decreases. In 2013, 
nearly one-half of the investigations (about 44 
cases) resulted in a finding of abuse or neglect. 

Source
Child Protective Services, Department of Human 
Services, Arlington County.

References
1 IOM (Institute of Medicine) and NRC (National 

Research Council). New Directions in Child Abuse 
and Neglect Research. Washington, DC: The National 
Academies Press, 2014.

2 DePanfilis, Diane. Child Neglect: A Guide for 
Prevention, Assessment, and Intervention. 
Washington, DC: U.S. Department of Health and 
Human Services, Administration for Children and 
Families, Children’s Bureau, Office on Child Abuse 
and Neglect, 2006. 

3 Fang, Brown, Florence and Mercy. “The Economic 
Burden of Child Maltreatment in the United States 
and Implications for Prevention.” Child Abuse & 
Neglect, 36(2) 156-165, 2012.
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FOOD AND HOUSING SUPPORT

Significance
Having adequate, affordable housing reduces 
homelessness, family stress, overcrowded and 
unhealthy living environments, and disruption in 
children’s education.1 Having access to adequate 
food reduces the risk for poor nutrition and 
behavioral and academic problems, as well as 
chronic diseases such as obesity.2

Definitions and Findings
Affordable Housing. The federal guidelines 
recommend that people pay no more than 
one-third of their monthly income for rent and 
utilities. In Arlington, that would amount to 
$1,612 per month for a family of four but, in fact, 
a two-bedroom apartment in Arlington averaged 
$2,213 per month in 2012.3

Arlington residents are eligible for affordable 
housing programs if they earn not more than 
60% of the Area Median Income (AMI) or, for 
certain programs, 80% of the AMI. 

 In 2000, approximately 19,700 rental units 
were “affordable” at market rates to low-income 
households at or below 60% of AMI. In 
2013, there were just over 3,400 such units. 
Arlington County is trying to offset these losses 
by annually setting aside more “committed 
affordable units” with rents below the market 
as determined by agreements with the owners. 

As of 2013, 6,622 such units have been set 
aside over the course of the program. Some of 
these are conversions of former market-rate-
affordable units, and are often developed by 
nonprofit developers, with County assistance. 

Rents for affordable units are tied to increases in 
the AMI, and outpace wage increases for lower 
wage jobs, thus widening the gap in so-called 
“affordable” rents and actual affordability for 
low-income households.4 

Arlington County also has several programs that 
assist low-income renters financially, including 
the federally funded Housing Choice Voucher 
Program and the locally funded Housing Grant 
Program, which targets working families with 
minor children, people with disabilities, or 
residents age 65 or older.

Approximately 3,000 additional “market-rate 
affordable” units for moderate-income 
households (between 60% and 80% AMI) have 
become available since 2000, many of which were 
likely to have originally been units for the lower-
income group. 

Food Insecurity. In 2014, approximately 2,000 
families received food from the Arlington Food 
Assistance Center (AFAC) on a weekly basis. 
This number is used as a proxy for the number 
of Arlington residents who are “food insecure,” 
or have limited or uncertain access to food, 

reduced food intake, or had disrupted eating 
patterns within the past year. Approximately 30% 
of these clients are under 18 years of age; 30% 
are retired and on fixed incomes and another 
30% are the “working poor.” The number of 
Arlington residents who are food insecure has 
been growing. The decrease in 2013 is due to 
AFAC standardizing its check-in and referral 
tracking systems, resulting in a significant drop 
in “double-dipping.” 

Sources
Arlington County Affordable Housing Study, 
Interim Data Report, September 2013. Arlington 
Food Assistance Center.

References
1 The Center for Housing Policy. The Impacts of 

Affordable Housing on Health: A Research Summary, 
May 2011 and The Impacts of Affordable Housing on 
Education: A Research Summary, May 2011. 

2 Food Insecurity and Risk for Obesity among Children 
and Families: Is There a Relationship? A Research 
Synthesis. Robert Wood Johnson Foundation, 2010.

3 Alliance for Housing Solutions. Just the Facts,  
March 2014. 

4 Arlington County Affordable Housing Study.  
Interim Data Report, September 2013.
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Introduction
The elementary school years are critical for 
the continuing growth in children’s cognitive, 
physical, social, and emotional skills. Children 
who are healthy and have good habits for 
nutrition and physical activity are better 
learners. Parents need to be welcome and 
involved in schools to partner with teachers 
to support their child’s academic and social-
emotional development.

Key Findings
The number of parent-reported chronic 
conditions in APS elementary students increased 
by 62% between 2009-10 and 2013-14, driven 
by a doubling in food allergies and a 69% 
increase in asthma.

More Data Needed
The new data in this section on chronic health 
conditions among elementary students provide 
us with a good start, but do not tell the whole 
story. More data are needed on obesity, dental 
problems, and access to affordable health care, 
all of which affect health and the ability to learn. 
More detailed information regarding mental 
health conditions, Autism-Spectrum Disorder, 
and Attention Deficit Hyperactivity Disorder 
would likewise provide a more comprehensive 
picture of our elementary-age children.

INDICATORS

• Physical Fitness 

• Chronic Health Conditions

• Pass Rates for Standards of Learning 
Tests, Grade 3

• Parents Feeling Welcome at School
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Definition
This indicator is the percentage of APS elementary school 
students passing the aerobic fitness test, which is one of five 
wellness tests in physical education.

Significance
Physical education classes in school are an important 
contributor to youth getting the recommended levels of 
physical activity. Students who are physically fit feel better, 
have more energy, and are better learners. Aerobic capacity is 
the most essential component of any fitness program.1 

Findings
Both boys and girls have made significant gains in the 
aerobic fitness test in recent years. The significantly higher 
percentage of girls passing since 2005-06, compared to 
boys, is reportedly due to an adjustment of standards for girls 
at the national level.

Source
Arlington Public Schools, Department of Health, Physical 
Education, and Athletics.

References
1 Centers for Disease Control and Prevention. Youth Physical 

Activity Guidelines Toolkit. 2014. Available at: http://www.cdc.gov/
healthyyouth/physicalactivity/guidelines.htm. 

PHYSICAL FITNESS

100

95

90

85

80

75

70

65

60

 2000-2001 2001-2002 2002-2003 2003-2004 2004-2005  2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 2010-2011 2011-2012 2012-2013

PE
RC

EN
T 

O
F 

ST
U

D
EN

TS
  

ELEMENTARY SCHOOL - BOYS

ELEMENTARY SCHOOL - GIRLS

Elementary Girls  
National Standards  
Changed

ELEMENTARY 
STUDENTS 

PASSING AEROBIC 
FITNESS TEST

0

0   = SUPPRESSED ZERO

http://www.cdc.gov/healthyyouth/physicalactivity/guidelines.htm
http://www.cdc.gov/healthyyouth/physicalactivity/guidelines.htm


18 Elementary Years › 2014 Community Report Card on the Status of Children, Youth, and Families • Arlington, Virginia

Definition
This indicator is the number of APS elementary school 
students whose parents report each year that their child 
has a chronic health condition. These data are reported to 
the Virginia Department of Education for 25 illnesses and 
conditions, ranging in complexity from those requiring 
intensive daily care (such as insulin-dependent diabetes), 
to those that may cause intermittent crises (asthma, food 
allergies, seizure disorders), to those that may be taken care 
of through an intervention or accommodation (impaired 
mobility, hearing disorder).

Significance
Students need to attend school daily to succeed. Attendance 
strongly affects math scores, standardized test scores, and 
graduation and dropout rates.1 Chronic health conditions, 
especially asthma, are among the most significant predictors 
of student absenteeism.2 Obesity, other chronic illnesses, and 
chronic pain (for example, from unresolved dental problems) 
appear to also predict higher levels of student absence.3

Findings
The number of parent-reported chronic conditions in APS 
elementary school students increased by 62% between 2009-
10 and 2013-14, driven by a doubling in food allergies and 
a 69% increase in asthma. These percentages far outweigh 
the 20% increase in the elementary school population that 
occurred over this same time period.

Chronic conditions require daily attention from APS and 
School Health Staff to keep children healthy and safe in 
school. Although there is much greater awareness of the risks 
of severe food allergies in children, severe allergic reactions 
necessitating 9-1-1 calls conintue to occur in schools. Allergic 
reactions to food and asthma attacks can be reduced by 
school policies that limit exposure to foods and chemicals 
that can trigger life-threatening attacks.

Source
Arlington Department of Human Services, Public Health 
Division, School Health Bureau.

References
1 The Importance of Being in School: A Report on Absenteeism 

in the Nation’s Public Schools, 2012. Available at: http://
new.every1graduates.org/wp-content/uploads/2012/05/
FINALChronicAbsenteeismReport_May16.pdf. 

2 http://www.cdc.gov/pcd/issues/2012/11_0312.htm. 

3 Centers for Disease Control and Prevention. Health and Academic 
Achievement, May 2014. Available at: http://www.cdc.gov/
healthyyouth/health_and_academics/pdf/health-academic-
achievement.pdf.

CHRONIC HEALTH CONDITIONS

ASTHMA

FOOD ALLERGIES

OTHER

1400

1200

1000

800

600

400

200

0

 2009-2010 2010-2011 2011-2012 2012-2013 2013-2014

N
U

M
BE

R 
O

F 
ST

U
D

EN
TS

ELEMENTARY 
STUDENTS WITH 
ASTHMA, FOOD 
ALLERGIES, AND 
OTHER CHRONIC 

CONDITIONS

http://new.every1graduates.org/wp-content/uploads/2012/05/FINALChronicAbsenteeismReport_May16.pdf
http://new.every1graduates.org/wp-content/uploads/2012/05/FINALChronicAbsenteeismReport_May16.pdf
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PASS RATES FOR STANDARDS OF LEARNING TESTS, GRADE 3

Definition
This indicator includes county-wide pass rates 
on all Standards of Learning (SOLs) assessments 
for APS students in 3rd grade. Beginning in 
2011-12, more rigorous math standards were 
introduced and in 2012-13, more rigorous 
English and science standards were introduced. 
The State adopted these new standards to 
emphasize critical thinking skills for college and 
career readiness. 

Significance
SOL tests in reading, mathematics, science, 
and history/social science measure the success 
of students in meeting the Virginia Board of 

Education’s expectations for learning and 
achievement. Grade 3 is the first time that 
students are tested in all content areas. 

Findings
Grade 3 SOL pass rates increased from 2000-01 
through 2005-06, after which they remained 
relatively stable at or above 90% through 
the 2009-10 school year. As a result of the 
introduction of the more rigorous standards, 
Arlington and state-wide pass rates dropped 
for mathematics in 2011-12 and for reading and 
science in 2012-13. 

As shown in the graph below, pass rates for 
White students are higher than those for all 

other student subgroups. In 2013, the pass 
rates for Black and Hispanic students were at 
least 15 points lower in all subject areas except 
history. Pass rates for students with disabilities, 
economically disadvantaged students, and 
limited English proficient students were much 
lower still, and point to the need to continue 
targeting efforts for these groups. 

Source
Arlington Public Schools, Office of Planning  
and Evaluation. 

Virginia Department of Education, School  
and Division Report Cards.
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Definition
This indicator is the percentage of parents across all APS 
grade levels who agree they feel welcome at their child’s 
school, as reported in a survey of Arlington residents with at 
least one child enrolled in public school. 

Significance
Parents and school staff share responsibility for students’ 
academic success and social-emotional well-being. Ensuring 
that parents feel welcome, valued, and respected in the 
schools has a powerful impact on student achievement. If 
parents are engaged, students from all backgrounds tend 
to earn higher grades and test scores; enroll in high-level 
programs; adapt well to school and attend regularly; have 
better social skills and behavior; and graduate and go on to 
higher education.1

Findings
The percentage of parents indicating that they feel welcome 
at their child’s school has been consistently high — ranging 
from 92% in 2002 to 96% in 2014. While the combined 
percentage of those who strongly agree and somewhat agree 
does not vary significantly across elementary, middle, and 
high school parent respondents, elementary school parents 
are most likely to strongly agree that they feel welcome. 

Family and community engagement is a priority of the 
Arlington School Board. In 2013, the Board convened the 
Family and Community Engagement (FACE) Working Group 
to guide policy and practice in continuing support of this 
priority. 

Source
Reported by parents through the APS Community Satisfaction 
Survey.

Note
This indicator is a county-wide average across elementary, 
middle, and high schools.

Reference
1 Henderson and Mapp. A New Wave of Evidence: The Impact 

of School, Family, and Community Connections on Student 
Achievement, 2002.
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INTRODUCTION
Regular exercise and healthy lifestyles are 
important to the physical, cognitive, and 
emotional development that takes place during 
the middle and high school years. As adolescents 
develop emotionally, they establish a new sense 
of who they are and want to become. They 
also develop new ways to relate to peers and 
adults. And, they begin to experiment with new 
behaviors as they transition from childhood to 
adulthood. This section explores the data on 
many risk behaviors among Arlington youth. The 
Assets Framework (see Appendix) gives us a way 
to channel the positive developmental aspects 
of this energy into less dangerous and more 
constructive “risky” pursuits. The subsequent 
sections on home, community, and school 
environments address some of these assets.

KEY FINDINGS
Since 2001, there have been steady and 
significant reductions in the percentage of APS 
students using harmful substances before age 
13 and, since 2007, in the percentage of high-
schoolers reporting recent cigarette smoking, 
alcohol or marijuana use, or consuming five-plus 
drinks in two hours. These improvements are 
likely due to concerted efforts by community 
members, the Arlington Teen Network Board, 
Arlington County and APS, and the READY 
Coalition in response to concern about high 

levels of alcohol and drug use reported in 
previous years. There is still much work to be 
done in this area. The 33% of high-schoolers still 
reporting recent use of alcohol in the 2013 Youth 
Risk Behavior Survey (YRBS) represents almost 
2,000 teens.

Despite significant declines between 2001 and 
2007 in depressive symptoms among middle- and 
high-schoolers, there has been little improvement 
since then. In 2013, 29% of 12th graders, 26% of 
10th graders, 19% of 8th graders, and 15% of 6th 
graders reported depressive symptoms.

The percentage of youth reporting interpersonal 
competence, or basic friendship skills, is low: in 
2012 only 44% reported this asset. In response 
to this concerning data, in 2013, community 
members, the Teen Network Board, and the 
Partnership launched Care for a Change, an 
initiative to encourage caring and empathy 
among our young people. Future report cards 
will examine improvements in this area.

MORE DATA NEEDED
Better data are needed on the amount of “screen 
time” our youth are spending on video games, 
texting, social media, television, and streaming 
videos, as distinguished by time spent on 
Blackboard and other educational web sites. 
Increased levels of screen time are linked to 
negative health, social, and academic outcomes.

INDICATORS

• Exercise

• Physical Fitness

• Chronic Health Conditions

• Early Initiation of Substance Use

• Use of Harmful Substances

• Sexually Active Youth

• Teen Parents

• Depressive Symptoms

• Youth Attempting Suicide 

• Positive Peer Relationships

MIDDLE AND HIGH SCHOOL YEARS:
PHYSICAL AND EMOTIONAL HEALTH
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EXERCISE

Definition
This indicator is the percentage of APS 6th, 8th, 10th, and 
12th graders reporting at least one hour of exercise on five or 
more days in the past week in or out of school. This measure 
reflects previous recommendations on exercise from the 
Centers for Disease Control and Prevention (CDC). 

Note: CDC has since updated the recommended amount of 
exercise for children and adolescents to a minimum of one 
hour every day (seven days per week). 

Significance
The benefits of regular exercise for good health are well 
established. CDC recommends participating in regular physical 
activity to stay healthy, live longer, sleep better, reduce 
fat (and the associated risk for heart disease and diabetes), 
minimize feelings of depression and anxiety, and promote 
psychological well-being.1 There is also increasing evidence 
that proper nutrition and regular exercise are key components 
of brain function and improve performance in school.2 

Findings
The percentage of students reporting adequate exercise 
decreases with increasing age: in 2013, two-thirds of 6th 
grade students met the five days per week standard, but only 
one-third of 12th grade students did so. With the exception 
of 6th graders, the percentages have either remained flat or 
decreased over the past three years. 

School and communities play an important role in promoting 
exercise among youth, including providing free or affordable 
after-school and weekend activities and sports, located in 
neighborhood settings convenient for families. 

Families are at the center of the challenge. Studies show that 
reducing screen time helps promote more healthy eating and 
activity levels. The Surgeon General notes that, when parents 
establish rules and implement them, screen time declines by 
two hours per day, leaving opportunities for more physical 
activity and more family interaction.3

Source
Arlington Partnership for Children, Youth, and Families, 
Youth Risk Behavior Survey (Centers for Disease Control and 
Prevention): 2007, 2010, and 2013.

References
1 Centers for Disease Control and Prevention, Physical Activity and 

the Health of Young People. Available at: http://www.cdc.gov/
physicalactivity/everyone/guidelines/children.html.

2 http://www.cdc.gov/HealthyYouth/health_and_academics/.
3 Office of the Surgeon General. The Surgeon General’s Vision for a 

Healthy and Fit Nation, 2010. Available at: http://www.ncbi.nlm.nih.
gov/books/NBK44660/.
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PHYSICAL FITNESS

Definition
This indicator is the percentage of APS middle 
and high school students passing the aerobic 
fitness test, which is one of five wellness tests in 
physical education.

Significance
Students who are physically fit feel better, have 
more energy, and are better learners. Physical 
education classes in school are an important 
contributor to youth getting the recommended 
levels of physical activity. Aerobic capacity is the 
most essential component of any fitness program.1 

Findings
Both middle school males and females have 
made modest gains in the aerobic fitness test 
in recent years. Passing rates among high-
schoolers have also risen modestly, but remain 
significantly lower than middle-schoolers. 
The higher percentage of middle and high 
school females passing, compared to males, is 
reportedly due to an adjustment of standards for 
females at the national level. 

Source
Arlington Public Schools, Department of Health, 
Physical Education, and Athletics.

References
1 Centers for Disease Control and Prevention. 

Youth Physical Activity Guidelines Toolkit, 2014. 
Available at: http://www.cdc.gov/healthyyouth/
physicalactivity/guidelines.htm. 
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CHRONIC HEALTH CONDITIONS

Definition
This indicator is the number of APS middle and high school 
students whose parents report each year that their child has 
a chronic health condition. Data are reported to the Virginia 
Department of Education for 25 illnesses and conditions, 
ranging in complexity from those requiring intensive daily care 
(such as insulin-dependent diabetes), to those that may cause 
intermittent crises (asthma, food allergies, seizure disorders), 
to those that may be taken care of through an intervention or 
accommodation (impaired mobility, hearing disorder). 

Significance
Students need to attend school daily to succeed. Attendance 
strongly affects math scores, standardized test scores, and 
graduation and dropout rates.1 Chronic health conditions 
are among the most significant predictors of student 
absenteeism, with asthma being one of the leading causes.2 
Obesity, other chronic illnesses, and chronic pain (for 
example, from unresolved dental problems) also all appear to 
predict higher levels of student absence.3

Findings
The number of parent-reported chronic conditions in APS 
middle and high school students increased by 39% between 
2009-10 and 2013-14, driven by a doubling in food allergies 
and a substantial increase in asthma, which may have reached 
its peak in 2012-13. Data in future years will help clarify this 
important trend.

Chronic conditions require daily attention from APS and 
School Health staff to keep children healthy and safe in 
school. Although there is much greater awareness of the risks 
of severe food allergies in children, severe allergic reactions 
necessitating 9-1-1 calls continue to occur in schools. 
Reactions to allergens can be reduced by school policies that 
limit exposure to foods that can trigger life-threatening attacks.

Source
Arlington Department of Human Services, Public Health 
Division, School Health Bureau.

References
1 Johns Hopkins University School of Education. The Importance of 

Being in School: A Report on Absenteeism in the Nation’s Public 
Schools, 2012. Available at: http://new.every1graduates.org/
wp-content/uploads/2012/05/FINALChronicAbsenteeismReport_
May16.pdf. 

2 http://www.cdc.gov/pcd/issues/2012/11_0312.htm. 
3 Centers for Disease Control and Prevention. Health and Academic 

Achievement, May 2014. Available at: http://www.cdc.gov/
healthyyouth/health_and_academics/pdf/health-academic-
achievement.pdf.
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EARLY INITIATION OF SUBSTANCE USE

Definition
These indicators are the percentage of APS students in grades 
10 and 12 who report using cigarettes, alcohol, or marijuana 
before the age of 13.

Significance
The earlier an individual starts drinking alcohol, the more 
likely he/she is to develop a clinically defined alcohol 
disorder.1 The earlier an individual begins smoking, the more 
likely he/she is to become addicted to nicotine and the more 
difficult it will be to quit.2 One in six teens who have ever 
smoked marijuana develop an addiction, and three out of 
four people in treatment for marijuana dependence (adult or 
teen) started using before age 17.3

Findings
Alcohol use is the risk behavior most likely to begin before 
age 13. The good news, however, is that use has declined 
significantly: from 20% of students in 2001 reporting using 
alcohol before age 13 to 10% in 2013. This may be due in 
part to the Partnership’s launch in 2004 of “Too Smart to 
Start,” an early education program delivered to 5th graders 
on the dangers of alcohol use and the importance of resisting 
peer pressure. This program is now delivered to all APS 5th 
graders by school counselors, Arlington Police, and County 
School Health nurses. 

Early use of cigarettes has fallen significantly from 16% of 
youth in 2001 to 5% in 2013. Early use of marijuana also 
appears to have gone down over this time period. National data 
also show declining levels of early initiation of substance use.

Source
Arlington Partnership for Children, Youth, and Families, Youth 
Risk Behavior Survey (Centers for Disease Control): 2001, 
2004, 2007, 2010, and 2013.

References
1 National Center for Health Statistics. Health, United States, 2000, 

with Adolescent Health Chartbook, 2000. Available at: http://www.
cdc.gov/nchs/data/hus/hus00.pdf.

2 Moolchan, E. Is it a Good Time for Treatment? Smoking Prevention 
for Teenagers, Brown University Child and Adolescent Behavior 
Letter, 2001.

3 Substance Abuse and Mental Health Services Administration. 
Results from the 2009 National Survey on Drug Use 
and Health, 2010. Available at: http://www.samhsa.gov/
data/2k9/2k9Resultsweb/web/2k9results.pdf. 
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USE OF HARMFUL SUBSTANCES

Definition
These indicators are the percentage of APS students  
in 10th and 12th grade reporting:

• Cigarette smoking in the past month.

• Alcohol use in the past month.

• Marijuana use in the past month.

• Consuming five or more alcoholic drinks within two 
hours in the past month.

Significance
The use of alcohol, marijuana, and cigarettes by adolescents 
short-circuits the process of brain development responsible 
for problem solving, impulse control, and learning. 
Adolescents are more vulnerable than any other age group 
to develop nicotine, alcohol, and other drug addictions.1 
Youth who regularly use alcohol and drugs are more likely 
to be victims of violence, commit violent acts, engage in 
unplanned and unprotected sex, have trouble in school, and 
engage in other unsafe activities.2 

Findings
Since 2007, there have been steady declines in the 
percentage of Arlington youth who report recent cigarette 
smoking, alcohol and marijuana use, and consuming five 
or more drinks in two hours. These declines are likely 
due in large part to the community-wide efforts of the 
Teen Network Board and the READY Coalition, a group of 
community members and County and School staff working 
on this issue. In spite of these improvements, it is important to 
recognize that the 33% of youth reporting recent alcohol use 

in the 2013 YRBS survey represents almost 2,000 teens, and 
the 18% who reported drinking more than five drinks in two 
hours translates to over 1,000 teens.

Source
Arlington Partnership for Children, Youth, and Families, Youth 
Risk Behavior Survey (Centers for Disease Control): 2007, 
2010, and 2013.

References
1 Chambers, A., Taylor J. and M. Potenza, M.D., Yale University, 

Department of Psychiatry. Adolescents are Neurologically More 
Vulnerable to Addiction, 2003. Available at: www.sciencedaily.
com/releases.

2 U.S. Department of Health and Human Services Substance Abuse 
and Mental Health Services Administration. Keeping Youth Drug 
Free, 2004. Available at: http://store.samhsa.gov/shin/content//
SMA-3772/SMA-3772.pdf.
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SEXUALLY ACTIVE YOUTH

Definition
These indicators include the percentage of APS 
8th, 10th, and 12th graders who report they:

• Are sexually active (i.e., have had 
intercourse in the prior three months).

• Used alcohol or drugs the last time  
they had sex.

• Have ever had sexual intercourse.

• Were sexually active before age 13.

• Used a condom the last time they had 
intercourse.

The data are also shown by gender identity and 
sexual orientation.

Significance
Sexually active teenagers are at immediate 
risk of unintended pregnancy and sexually 
transmitted infections (STIs). STIs can have life-
long health consequences. Furthermore, teens 
who are parents are less likely both to graduate 
from high school and succeed in the workforce.1

Findings
Data on these indicators, collected since 2001, show 
very little change in the average percentage of teens 
who are sexually active and who use condoms. In 
2013, just over 35% of 12th graders reported they 
were sexually active. Condom use among those who 
are sexually active is highest among 10th graders 
(71%) and lowest among 8th graders (50%). 68% of 
males and 64% of females reported that they used 
a condom the last time they had intercourse. 

Lesbian, gay, or bisexual students and those 
who are transgender or questioning report 
significantly higher levels of being currently 
sexually active, sexually active before age 13, and 
using alcohol or drugs before sex. These students 
are also significantly less likely to report using a 
condom the last time they had intercourse.

Source
Arlington Partnership for Children, Youth, and 
Families, Youth Risk Behavior Survey (Centers for 
Disease Control): 2013.

Reference
1 The National Campaign to Prevent Unwanted 

and Teen Pregnancy, 2014. Available at: http://
thenationalcampaign.org/why-it-matters.
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TEEN PARENTS

Definition
These indicators are:

• The number of births to Arlington mothers 
who are 19 years old or younger.

• The number of births that are second (or 
subsequent) births to Arlington mothers 
who are 19 years old or younger.

Significance
Having a baby as a teenager compromises future 
outcomes for both the young parents and the 
child. National statistics show that a teenage girl 
who has a child before graduating from high 
school is far less likely to complete school than a 
teenage girl who does not have a child.1 Limited 
education means limited employment prospects 
and earnings for the mother. Having a second 
child exacerbates the problems created by teen 
parenthood. 

Babies born to teen mothers are at elevated risk 
of being low birth weight and dying, and they 
are more likely themselves to drop out of school 
when they become school-age.2 

Community groups, community members, and 
parents play an important role in encouraging 
young people to avoid the risks of teen pregnancy 
and, for those teens who are parents, supporting 
them in pursuing their education and life goals.

APS’s Teen Parenting Program provides 
outreach and support to teens who are 
pregnant, or have young children, to keep 
them in school and strengthen their capacity as 
parents. In 2012-13, the program was relocated 
to the Arlington Mill/Career Center site, where 
the students in the program have access to 
both Arlington Mill and Career Center courses. 
They are provided additional course offerings 
in Independent and Family Living, Life Planning, 
and Family Management, as well as parenting 
skills sessions. Participants receive focused 
academic counseling, access to their child 
during the day if the child is enrolled in the day 
care facility located at the site, and connections 
to wrap-around social services. Students 
enrolled in the Teen Parenting Program may 
travel to their home schools for courses not 
offered at Arlington Mill. 

Findings
The number of Arlington teen births dropped 
significantly from 2000 to 2011 and remained at 
just over 50 births in 2012. The number of repeat 
births to teenagers has remained below 20 per 
year since 2005, with the number below 10 per 
year since 2011. 

About 50 students participated in the Teen 
Parenting Programs in 2013-14. Some pregnant 
students and those who are parents elect to 
remain in their home schools.

Source
Virginia Department of Health, Division  
of Health Statistics.

Office of Teen Parenting Programs,  
Arlington Public Schools.

References
1 The National Campaign to Prevent Unwanted 

and Teen Pregnancy, 2014. Available at: http://
thenationalcampaign.org/why-it-matters.

2 Hernandez, D. and Napierala, J. Mother’s 
Education and Children’s Outcomes: How 
Dual-Generation Programs Offer Increased 
Opportunities for America’s Children, 2014. 
Available at: http://fcd-us.org/sites/default/files/
MothersEducationandChildrensOutcomesFINAL.pdf.
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DEPRESSIVE SYMPTOMS

Definition
This indicator is the percentage of APS 6th, 8th, 10th, and 
12th graders reporting depressive symptoms, including 
persistent and disruptive feelings of sadness or hopelessness 
in the past month.

Significance
Young people reporting that they are frequently sad or 
depressed may be suffering from depression, which can be 
a serious mental health problem. Many depressed teenagers 
do not get the necessary mental health support, leaving them 
vulnerable to additional bouts of depression.1 Even if they do 
not have diagnosed clinical depression, young people with 
depressive symptoms often have difficulties in school and 
with peers or family.2 

Findings
Early survey data revealed alarming levels of depressive 
symptoms among Arlington youth. 35% of 12th graders, 
29% of 8th, 31% of 10th graders, and 24% of 6th graders 
reported these symptoms in 2004. (Even higher levels for 
10th and 12th graders were reported in 2001). In response 
to these data, APS trained all teachers on how to recognize 
and respond to signs of depression. The Partnership was 
also deliberate in its response by holding similarly focused 
workshops for parents, coaches, and youth service providers. 

Between 2001 and 2007, depressive symptoms reported by 
every grade level declined significantly. However, since 2007, 
the depression rates have remained flat for 6th, 8th, and 12th 
graders, and have actually increased for 10th graders. In 2013, 
29% of 12th graders, 26% of 10th graders, 19% of 8th graders, 
and 15% of 6th graders reported depressive symptoms. 
CrisisLink, a regional crisis hotline, received 480 calls from 
Arlington youth under age 21 in FY 2013; 204 of these callers 
were “currently suicidal.”3

The YRBS data on depressive symptoms based on gender identity 
and sexual orientation vary significantly (see pages 37 and 38).

Source
Arlington Partnership for Children, Youth, and Families, 
Youth Risk Behavior Survey (Centers for Disease Control and 
Prevention): 2001, 2004, 2007, 2010, and 2013.

References
1 Lewinsohn, P.M., et al. “Natural Course of Adolescent Major 

Depressive Disorder in a Community Sample: Predictors of 
Recurrence in Young Adults,” American Journal of Psychiatry,  
pp. 1584, 2000.

2 American Academy of Child & Adolescent Psychiatry. FAQs on Child 
and Adolescent Depression. Retrieved August 1, 2012. Available 
at: http://www.aacap.org/cs/child_and_adolescent_depression_
resource_center/faqs_on_child_and_adolescent_depression. 

3 CrisisLink, by e-mail, May 2014.
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YOUTH ATTEMPTING SUICIDE

Definition
This indicator is the percentage of APS 6th, 8th, 10th, 
and 12th graders who report attempting suicide in the 
previous year.

Significance
Suicide is the third leading cause of death among youth 
ages 15-19 years. A prior suicide attempt is one of the most 
significant risk factors for a suicide fatality.1

Findings
Similar to the findings on depressive symptoms, the 
percentage of youth who reported attempting suicide in the 
past year declined between 2001 and 2007, especially for 
10th and 12th graders. Since 2007, the percentages in grades 
6 and 10 have declined, while those in grades 8 and 12 have 
risen slightly. The actual number of students in grades 6, 8, 
10, and 12 reporting attempted suicide in 2013 ranged from 
50 to 85, depending on the grade. 

The data on attempted suicides based on gender identity and 
sexual orientation vary significantly (see pages 37 and 38).

Source
Arlington Partnership for Children, Youth, and Families, 
Youth Risk Behavior Survey (Centers for Disease Control and 
Prevention): 2001, 2004, 2007, 2010, and 2013.

Reference
1 Centers for Disease Control and Prevention Youth Risk Behavior 

Survey 2014 standard questionnaire item rationale. Available at: http://
www.cdc.gov/healthyyouth/yrbs/questionnaire_rationale.htm. 

6TH GRADE

8TH GRADE

10TH GRADE

12TH GRADE

16

14

12

10

8

6

4

2

0
 2001 2004 2007 2010 2013

PE
RC

EN
T 

O
F 

YO
U

TH
YOUTH  

REPORTING SUICIDE 
ATTEMPTS BY 
GRADE LEVEL

 AND YEAR

http://www.cdc.gov/healthyyouth/yrbs/questionnaire_rationale.htm
http://www.cdc.gov/healthyyouth/yrbs/questionnaire_rationale.htm


31Middle and High School Years: Physical and Emotional Health › 2014 Community Report Card on the Status of Children, Youth, and Families • Arlington, Virginia

POSITIVE PEER RELATIONSHIPS

Definition
These indicators are the percentages of APS 8th, 10th, and 
12th graders who report the following developmental assets:

• Positive Peer Influence: Have friends who model 
responsible behavior. 

• Cultural Competence: Know about other cultures and 
are comfortable with people of different backgrounds. 

• Interpersonal Competence: Have empathy, sensitivity, 
and friendship skills.

Significance
The values and behaviors of peers can have a strong 
influence on a young person’s behavior. Positive Peer 
Influence has been associated with increased self-esteem 
and self-competence, higher achievement, and lower use 
of alcohol. Social skills such as Cultural Competence and 
Interpersonal Competence make it easier for young people 
to gain the acceptance of peers and form friendships without 
engaging in risky behaviors.1 

Findings
There was very little change between 2001 and 2012 in 
the percentage of youth reporting having these three 
developmental assets. The percentage of youth reporting 
Interpersonal Competence, or basic friendship skills, remains 
especially low: only 44% reported this asset in 2012. In 
response to these data, concerned community members 
collaborated with the Partnership and the Teen Network Board 
to launch Care for a Change in 2013. Intended to encourage 

caring and empathy among our young people, Care for a 
Change raises awareness on the importance of these assets 
through youth-led workshops and community events. 

Girls consistently are more likely to report having these 
assets, especially Interpersonal Competence. 

Source
Arlington Partnership for Children, Youth, and Families, 
Profiles of Student Life: Attitudes and Behaviors Survey 
(Search Institute): 2001, 2003, 2006, 2009, and 2012.

References
1 Scales, P. and Leffert N. Developmental Assets: A Synthesis of the 

Scientific Research on Adolescent Development, Search Institute, 
pp. 173-193, 1999.
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INDICATORS

• Family Developmental Assets

• Activities and Opportunities for Youth

• Safety and Support for Youth

• Victim of Bullying

• Experiences and Adult Support,  
by Gender Identity

• Experiences and Adult Support,  
by Sexual Orientation

• Fighting and Antisocial Behavior

• Arrests of Arlington Youth

• Gang Membership

Introduction
Studies show that parents have the strongest 
influence on adolescent attitudes and healthy 
outcomes for youth. Even as teens grow 
older and begin pushing away from their 
parents, they continue to need positive family 
communication, clear expectations, and strong 
boundaries as they gradually internalize the 
values, skills, and abilities that will guide them 
as responsible adults. Young people also need 
other adults in their lives, caring neighbors, 
and opportunities for positive activities. Teens 
who have a useful role at home and in the 
community are less likely to engage in risky 
behaviors such as drug or alcohol use, gang 
membership, and fighting. They also continue 
to build and improve their interpersonal skills, 
which reduces the likelihood that they will 
become bullies.

For the first time, in 2013, the Partnership 
was able to gather data on the experiences 
of lesbian, gay, bisexual, transgender, and 
questioning (LGBTQ) Arlington youth through 
the Youth Risk Behavior Survey (YRBS). This is an 
important step in gaining a better understanding 
of their experiences.

Key Findings
In 2012, only 33% of Arlington youth reported 
positive family communication, and only 40% 
reported having clear rules and consequences 
within the family. Older teens are far less likely 
to report each of these assets. 

The percentage of youth who reported having a 
supportive relationship with at least three adults 
other than parents rose significantly from 41% to 
50% between 2001 and 2012.

Only one-third of youth reported in 2012 
that they feel they have a useful role in the 
community.

Despite years of anti-bullying programs in the 
schools and in the community, approximately 
one in four 6th and 8th graders still reported 
being bullied in 2013. The launch of the Care for 
a Change initiative in 2013 is a start, but more 
work will need to be done to change this trend. 

The 2013 YRBS data show that lesbian, gay, 
and bisexual youth in Arlington were twice as 
likely to report being bullied or cyberbullied, 
experiencing depressive symptoms, and 
attempting suicide than their straight peers. 
Transgender and questioning (not sure of their 
gender identity) youth in Arlington are also 
more likely to report these risks than those who 
identify as male or female.

The proportion of youth arrests that were related 
to alcohol more than doubled from 2010 to 
2013. The percentage for alcohol-related arrests 
would be even higher by approximately 30 
individuals each year if not for Second Chance, 
an education program for first-time alcohol and 
drug offenders and their parents. A collaborative 
initiative involving Arlington County, APS, 
Arlington Juvenile Court and Police, Second 
Chance allows students who complete the 
30-hour program to avoid an arrest record, 
school suspension, and going to trial.

More Data Needed
While the YRBS surveys administered in 2013 
captured data on the experiences of LGBTQ 
students, we do not have assets data on these 
students. The next Profiles of Student Life 
(assets) surveys, which will be administered in 
2015, will allow students to identify their gender 
identity and sexual orientation. Both data sets 
will provide a great deal of information to guide 
community members, parents, and County and 
School staff in their work and relationships with 
LGBTQ youth.

MIDDLE AND HIGH SCHOOL YEARS:
COMMUNITY AND HOME ENVIRONMENT
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FAMILY DEVELOPMENTAL ASSETS

Definition
These indicators are the percentage of APS 8th, 10th, and 
12th graders who report the following developmental assets:

• Family Support: The love, affirmation, and acceptance 
of parents and family. 

• Positive Family Communication: Frequent, close 
communication and sharing of advice, information,  
and concerns. 

• Family Boundaries: Clear and age-appropriate rules  
and consequences within the family. 

Significance
This set of developmental assets measures three ways that 
families can promote the positive growth of their children. 
Each has been demonstrated to enhance the lives of young 
people by reducing risky behaviors and making it more likely 
that a young person thrives. Research by the Search Institute 
emphasizes that older teens continue to need these assets as 
they gradually internalize the values, skills, and abilities that 
will guide them as responsible adults. 

Findings
Young people in Arlington are most likely to report 
Family Support and least likely to report Positive Family 
Communication. The percentage reporting both of these 
assets increased between 2001 and 2012, although the 
percentage reporting Positive Family Communication still 
remains quite low (33%). The percentage reporting they 

have clear rules and consequences within the family (Family 
Boundaries) has remained relatively flat (between 35 and 
40%) from 2001 to 2012. Older teens are far less likely to 
report each of these assets. For example, 43% of youth in 8th 
grade report having Family Boundaries, but only 34 % of 12th 
graders report having this same asset. 

Source
Arlington Partnership for Children, Youth, and Families, 
Profiles of Student Life: Attitudes and Behaviors Survey 
(Search Institute): 2001, 2003, 2006, 2009, and 2012. 
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ACTIVITIES AND OPPORTUNITIES FOR YOUTH

Definition
These indicators are the percentage of APS 8th, 10th, and 
12th graders who report the following developmental assets:. 

• Youth Programs: Spend three or more hours per week in 
sports, clubs, and after-school activities.

• Service to Others: Spend at least one hour per week 
helping others in the community. 

• Youth as Resources: Have a voice in decision-making 
at school, feel useful in the family, have opportunities to 
make the community a better place.

Significance
Research by the Search Institute shows that giving young 
people the opportunity to spend time in positive activities and 
contribute to their community helps them in three ways:

1) The caring relationships formed through these 
activities nurture the development of positive values and 
competencies that young people need to become healthy 
and responsible adults. 

2) By engaging in positive activities, young people are less 
likely to engage in risky behaviors, such as drug or alcohol 
use and fighting. 

3) Youth who are involved in the community continue to build 
and improve their interpersonal skills, such as empathy.

Findings
Between 2001 and 2012, the percentage of youth reporting 
Youth as Resources increased steadily. Still, in 2012, only 
33% of youth reported having a useful role in the home, 
community, or school.

The percentage reporting Service to Others increased from 
44% in 2001 to 49% in 2012; and the percentage participating 
in sports, clubs, and after-school activities rose from 60 to 
65% during the same time period.

Source
Arlington Partnership for Children, Youth, and Families, 
Profiles of Student Life: Attitudes and Behaviors Survey 
(Search Institute): 2001, 2003, 2006, 2009, and 2012.
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SAFETY AND SUPPORT FOR YOUTH

Definition
These indicators are the percentage of APS 8th, 10th, and 
12th graders who report the following developmental assets:

• Supportive Adults: Have a supportive relationship with 
at least three adults other than parents. 

• Caring Neighborhood: Have many caring neighbors. 

• Feeling Safe: Have a sense of safety at home, in the 
neighborhood, and at school. 

Significance
These three developmental assets measure distinct 
dimensions of a safe and supportive environment for youth. 
Communities that provide many different formal and informal 
support systems create the best conditions for the positive 
development of young people.1 

Findings
During the period 2001 to 2012, from one-third to one-half of 
Arlington youth report having the developmental assets that 
most closely measure support from the community outside 
of families and schools. The percentage who have three or 
more adults other than their parents who spend time with 
them and encourage them rose significantly from 41 to 50%. 
The percentage reporting the other two assets has remained 
relatively flat, with only 53% reporting feeling safe and 36% 
reporting a caring neighborhood in 2012.

Males are significantly more likely than females to report 
feeling safe. 

Source
Arlington Partnership for Children, Youth, and Families, 
Profiles of Student Life: Attitudes and Behaviors Survey 
(Search Institute): 2001, 2003, 2006, 2009, and 2012.

Reference
1. Scales, P. and Leffert N. Developmental Assets: A Synthesis of the 

Scientific Research on Adolescent Development, Search Institute, 
pp. 22, 1999.
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VICTIM OF BULLYING

Definition
This indicator is the percentage of APS 6th, 8th, 10th, and 
12th graders who reported being the victim of bullying in 
the past year. Bullying is defined as repeatedly being called 
names, teased in a hurtful or malicious way, threatened, hit, 
kicked, or pushed, or being repeatedly ignored or shunned 
by a group usually because one or two people in the group 
insist on it. 

Significance
Bullying harms both the victim and the bully. Studies 
have shown that victims are more likely to feel depressed 
and anxious, have low self-esteem and lower academic 
achievement. The bully is also at risk for serious problems. 
For example, bullies are more likely to drop out of school and 
have criminal records as adults. They tend to be aggressive, 
and have positive views of violence and little or no empathy 
for their victims.1

Findings
After declining in three of four grades between 2004 and 
2007, reported levels of bullying have since remained 
relatively flat. Middle school youth consistently report higher 
levels of victimization than high school youth. Despite anti-
bullying programs in the schools and in the community over 
the past several years, in 2013, approximately one in four 6th 
and 8th graders still reported being bullied in the community. 
The levels of bullying reported by youth who are lesbian, gay, 
bisexual, transgender, or questioning are even higher. (See 
pages 37 and 38.)

Source
Arlington Partnership for Children, Youth, and Families, 
Youth Risk Behavior Survey (Centers for Disease Control and 
Prevention): 2004, 2007, 2010, and 2013.

Reference
1 National Youth Violence Prevention Resource Center. Peace: 

Bullying Facts and Statistics, 2014. Available at: https://www.afsc.
org/resource/peace-bullying-facts-and-statistics.
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EXPERIENCES AND ADULT SUPPORT, BY GENDER IDENTITY

Definition
Gender identity is the internal sense of being female, male, or a variation. For 
most people, biological sex and gender identity are the same. Transgender 
refers to people for whom gender identity doesn’t match their biological 
sex. These indicators are the percentage by gender identity of APS 8th, 10th, 
and 12th graders who report being bullied or cyberbullied, experiencing 
depressive symptoms in the past month, or attempting suicide in the past 
year. They also include the percentage who are willing to talk to parents or 
other adults about a serious issue and those who believe that an adult will 
intervene if told that a young person is being bullied.

Significance
Attitudes toward transgender students put them at increased risk for negative 
experiences compared to other students, including being bullied, teased, 
harassed, and physically assaulted. These stresses also put such youth at 
greater risk for substance use, and physical and mental health problems.1 

Findings
The Partnership was able to gather data on the experiences of transgender 
Arlington youth for the first time in 2013 through the YRBS survey. 
Transgender and questioning (not sure of their gender identity) youth 
in Arlington are more likely to report being bullied and cyberbullied, 
experiencing depressive symptoms, and attempting suicide than students 
identifying themselves as male or female. Students identifying as female are 
more likely to experience these risk behaviors than those identifying as male. 

Only about one-third of transgender and questioning youth are likely to 
talk with parents or other adults about a serious issue, compared to over 
one-half of males or females. Yet, transgender and questioning youth are 

more likely to think that adults will try to help if the youth tell the adult 
they are being bullied.

Source
Arlington Partnership for Children Youth, and Families, Youth Risk Behavior 
Survey (Centers for Disease Control and Prevention): 2013.

References
1 Centers for Disease Control and Prevention. CDC – Lesbian, Gay, Bisexual, and 

Transgender Health – Youth. Retrieved August 2014 from: http://www.cdc.gov/
lgbthealth/youth.htm.
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EXPERIENCES AND ADULT SUPPORT, BY SEXUAL ORIENTATION

Definition
Sexual orientation describes a person’s physical and/or 
romantic attractions to other people. Heterosexual or “straight” 
describes people attracted to the opposite gender/sex. “LGB” 
describes homosexual people (“lesbian” for females and “gay” 
for males) as being attracted to the same gender/sex, and 
bisexual people as being attracted to either gender/sex.1 

These indicators are the percentage, by sexual orientation, of 
APS 8th, 10th, and 12th graders who report being bullied or 
cyberbullied, experiencing depressive symptoms in the past 
month, or attempting suicide in the past year. They also include 
the percentage who are willing to talk to parents or other 
adults about a serious issue and those who believe that an adult 
will intervene if told that a young person is being bullied.

Significance
Negative attitudes toward lesbian, gay, and bisexual (LGB) 
people put LGB youth at increased risk for bullying, teasing, 
harassment, physical assault, and suicide-related behaviors. As 
with transgender youth, these stresses put LGB youth at greater 
risk for substance use and mental and physical health problems.2 

Findings
For the first time, in 2013, the Partnership was able to gather 
data on the experiences of lesbian, gay, and bisexual (LGB) 
Arlington youth through the YRBS survey. LGB youth were 
significantly more likely to report being bullied or cyberbullied, 
experiencing depressive symptoms, and attempting suicide 
than their straight peers. Only 40% of LGB youth are likely 
to talk with parents or other adults about a serious issue, 
compared to over 50% of their straight peers. At the same 
time, they are more likely to think that adults will try to help if 
they report being bullied. 

Source
Arlington Partnership for Children Youth, and Families, 
Youth Risk Behavior Survey (Centers for Disease Control and 
Prevention): 2013.

References
1 Kempner, M. & Rodriquez, M. Talk about Sex. Sexuality, Information 

and Education Council of the United States (SIECUS), 2005. 
Retrieved August 2014 from: http://www.siecus.org/_data/global/
images/TalkAboutSex.pdf.

2 Centers for Disease Control and Prevention. CDC – Lesbian, Gay, 
Bisexual, and Transgender Health – Youth. Retrieved August 2014 
from: http://www.cdc.gov/lgbthealth/youth.htm.
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FIGHTING AND ANTISOCIAL BEHAVIOR

Definition
This indicator is the percentage of APS 8th, 10th, and 12th 
graders who report three or more incidents of violence 
(including hitting someone, getting into a fight, carrying 
a weapon, and/or making threats) or antisocial behavior 
(shoplifting, vandalism, and/or trouble with the police) in the 
past 12 months. 

Significance
The repeated nature of the behaviors that define these 
indicators suggests that they represent more than 
adolescent experimentation. The level of youth violence 
and delinquency can be viewed as reverse indicators of 
how well families, schools, and the community are doing in 
helping young people develop self-control and channel their 
behaviors to acceptable norms.1

Findings
There has been a noticeable decrease in both repeated 
violence and antisocial behavior since 2009. Males remain 
more than twice as likely as females to engage in both 
behaviors.

Source
Arlington Partnership for Children, Youth, and Families, 
Profiles of Student Life: Attitudes and Behaviors Survey 
(Search Institute): 2001, 2003, 2006, 2009, and 2012.

Reference
1 Federal Interagency Forum on Child and Family Statistics. America’s 

Children: Key National Indicators of Well-being, 2013. Available at: 
http://www.childstats.gov/pdf/ac2013/ac_13.pdf.
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ARRESTS OF ARLINGTON YOUTH

Definition
These indicators are:

• The proportion of arrests in 2010 and 2013 
of Arlington youth under age 18 for the five 
most frequently observed charges: larceny 
(usually shoplifting), assault, drug- or 
alcohol-related offenses, and vandalism.

• The number of youth under age 18 arrested 
from 2000 to 2013 (lower chart).

Significance
The number and nature of youth arrests can 
be viewed as reverse indicators of how well 
families, schools, and the community are doing 

in helping young people develop self-control 
and channel their behaviors in acceptable ways.1

Findings
The number of arrests of Arlington youth fell 
dramatically from 371 in 2000 to 223 in 2013, with 
the lowest level (175) in 2009. Alcohol charges 
accounted for a significantly higher percentage 
of arrests in 2013 than in 2010. The 2012 and 
2013 arrests for alcohol would be even higher by 
approximately 30 individuals each year if not for 
Second Chance, an early intervention education 
program for first-time alcohol and drug offenders 
and their parents. A collaborative initiative 

involving Arlington County, APS, Arlington 
Juvenile Court, and Police, Second Chance allows 
student participants to avoid an arrest record, 
school suspension, and going to trial.

Source
Arlington County Police Department Record 
Management System.

Reference
1 Federal Interagency Forum on Child and Family 

Statistics. America’s Children: Key National Indicators 
of Well-being, 2013. Available at: http://www.
childstats.gov/pdf/ac2013/ac_13.pdf.
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GANG MEMBERSHIP

Definition
This indicator is the percentage of APS 6th, 8th, 10th, and 
12th graders who reported belonging to a gang in the 
previous year.

Significance
Gang membership has powerful effects on the behavior of 
youth. A study sponsored by the U.S. Department of Justice 
found that gang members are much more likely to sell 
drugs, possess lethal weapons, and commit violent crimes 
compared to similar at-risk youth who do not join gangs.1 The 
same study found that the median age at which youths began 
hanging out with gangs was 13 years. Youth gang members 
also face a higher likelihood of arrest, injury, and death. 

Findings
Gang membership among Arlington middle and high school 
students fell to its lowest level in 2010 and then increased 
in 2013. In 2001, 7% of youth reported being a member of a 
gang. In 2010, only 3% reported gang membership, and in 
2013 it rose to just over 5% (just over 500 young people). 

Males are consistently more likely than females to report 
being in a gang. Because this survey is administered in 
schools, it may underestimate the percent of youth in gangs 
to the extent that gang membership is associated with 
dropping out of school.

Source
Arlington Partnership for Children Youth, and Families, 
Youth Risk Behavior Survey (Centers for Disease Control and 
Prevention): 2001, 2004, 2007, 2010, and 2013.

Reference
1 C. Ronald Huff. Comparing the Criminal Behavior of Youth Gangs 

and At-Risk Youths, National Institute of Justice, 1998. Available at: 
www.streetgangs.com/academic/chuff_compare.pdf.
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MIDDLE AND HIGH SCHOOL YEARS:
SCHOOL ENVIRONMENT

Introduction
Students who are engaged in their school, 
who feel cared for and encouraged at school, 
and whose parents take an active role in their 
learning do better academically, socially, and 
emotionally. Missing school because of skipping 
or being suspended deprives young people of 
valuable instructional time and puts them in a 
less positive environment. 

Students who graduate with a high school 
diploma or GED have the option to go on to 
college and are better prepared to take on other 
opportunities, such as vocational programs, 
military service, or volunteer activities. High 
school graduates are also more likely to be 
employed and have higher wage earnings than 
students who do not finish high school. And, 
young adults who go on to obtain a college 
degree enjoy even higher earnings and more 
career options.

Key Findings
The percentage of middle and high school 
students who report a caring climate at their 
school has been rising since 2003; however, the 
number still remains low at only 35%.

From 2008 to 2014, Arlington’s on-time 
graduation rate has increased from 83% to over 
92%. However, there remain gaps in graduation 
rates between White students and all other 
categories of students.

Having limited English skills is more significant than 
race, ethnicity, poverty, and even homelessness 
in being able to graduate on time. Students with 
limited English proficiency (LEP) are also most 
likely to drop out of school (nearly 18%). 

More Data Needed 
Students drop out of high school for a wide 
range of reasons including limited English 
skills, low family expectations, poverty, 
parenthood, homelessness, housing 
conditions, legal residency, and emotional 
stability. More data are needed on how these 
factors affect students’ ability to identify 
productive options for their future.

As seen with the graduation and drop-out rates, 
data disaggregated by factors such as limited 
English proficiency and poverty reveal the 
limits of reporting by race/ethnicity. The “plans 
to attend college” data need to be available 
specifically for LEP and disadvantaged students 
to better understand how to support youth in 
accessing a college education. 

The indicator “plans to attend college” does not 
necessarily equate to “attending college.” Many 
students who plan to go to college do not enroll 
for lack of financial resources. Others attend but 
drop out because of difficulties with managing 
independence, issues with substance use, or 
inadequate academic preparation. Still other 
students decide to pursue other productive 
options after high school, such as employment, 
the military, or vocational programs. Our 
community cannot fully prepare our youth for 
adulthood without knowing how some of these 
options meet the needs of our 18-25 year olds. 
We need to understand more about youth who 
end up languishing by either not trying one of 
the options or failing at the one they try. 

INDICATORS

• Youth Attitudes toward School

• Parent Involvement in Schooling

• Suspensions 

• Passing Algebra I by Grade 8

• Pass Rates for Standards of  
Learning Tests, Grade 8

• Pass Rates for High School  
End-of-Course Assessments

• High School Graduation  
and Dropout Rates

• Plans to Attend College
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YOUTH ATTITUDES TOWARD SCHOOL

Definition
These indicators are the percentage of APS 8th, 
10th, and 12th graders who report the following 
developmental assets:

• Achievement Motivation: The desire to do 
well in school.

• Homework: Spending at least one hour per 
day doing homework. 

• Bonding to School: Caring about their 
school. 

• School Engagement: Taking interest in 
their classes and being prepared to learn. 

• Caring School Climate: Feeling cared for 
and encouraged at school.

In addition, the percentage of 8th, 10th, and 
12th graders who reported skipping school 
at least one day in the previous four weeks is 
shown.

Significance
A caring school climate helps students feel 
more positive about school and achieve at 
higher levels. It also can result in fewer behavior 
problems.1 Teachers, other adults, and peers 
create a caring school climate by having high 
expectations, acting fairly, and being friendly 
and approachable. 

The other indicators listed above measure 
internal qualities that help students do better 
academically. Missing school for any reason 
hinders student learning. Absenteeism due 
to skipping school, however, is particularly 
problematic because young people with 

attendance problems are more likely to drop out 
of school before graduating and engage in risky 
behavior and substance abuse.2 

Findings
From 2001 to 2012, significantly more students 
report three of these assets: Achievement 
Motivation, School Engagement, and Bonding 
to School. However, the percentage reporting 
a Caring School Climate has been at only 35% 
since 2009. Another asset not shown — Reading 
for Pleasure (for three or more hours each 
week) — has remained very low, with just over 
one-quarter of students reporting this since 
2001. (Note, however, that this has become 
more difficult to interpret as reading increasingly 
moves from paper to electronics.) Significantly 
fewer students reported skipping school in the 
previous month in 2012 than they reported in 
2001. However, most of the declines in skipping 
occurred between 2001 and 2003. 

Source
Arlington Partnership for Children, Youth, and 
Families, Profiles of Student Life: Attitudes and 
Behaviors Survey (Search Institute): 2001, 2003, 
2006, 2009, and 2012.

References
1. Scales, P. and Leffert, N. Developmental Assets: A 

Synthesis of the Scientific Research on Adolescent 
Development, Search Institute, pp. 37, 1999.

2. Hanna, A. Risk and Protective Factors for 
Delinquency, Juvenile Services Report, Virginia 
Department of Criminal Justice Services, 2001.
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PARENT INVOLVEMENT IN SCHOOLING

Definition
This indicator is the percentage of APS 8th, 10th, and 12th 
graders who report that their parents are actively involved in 
helping them succeed in school, by talking about school and 
homework, helping with homework, and attending events 
and meetings at school.

Significance
Parental involvement and support of learning can 
significantly help a child’s progress in school. This indicator 
reflects a range of activities, including attending school 
functions, taking an interest in lessons, and monitoring and 
talking with children about homework. Experts believe that 
children continue to benefit from parental involvement as 
they grow older.1 

Findings
There has been little change in the percentage of youth in 
grades 8, 10, and 12 who report that their parents are actively 
involved in their schooling. 

Students in 12th grade are least likely to report having this 
developmental asset. In 2009 and 2012, roughly 30% of 
students in 8th grade reported parental involvement, but only 
about 15% of 12th graders reported having this asset. 

In 2013, the Arlington School Board convened the Family 
and Community Engagement (FACE) Working Group to 
strengthen the connection between families and schools and 
to emphasize their shared responsibility in nurturing students’ 
intellectual, social, and emotional development.

Source
Arlington Partnership for Children, Youth, and Families, 
Profiles of Student Life: Attitudes and Behaviors Survey 
(Search Institute): 2001, 2003, 2006, 2009, and 2012.

References
1 Kreider, H., Caspe, M., Kennedy, S., & Weiss, H. Family Involvement 

in Middle and High School Students’ Education. Harvard Family 
Research Project, 2007. Available at: http://www.hfrp.org/
publications-resources/publications-series/family-involvement-
makes-a-difference/family-involvement-in-middle-and-high-
school-students-education.  
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SUSPENSIONS

Definition
This indicator is the percentage of APS students in all 
grades by racial/ethnic category who are suspended in a 
given school year. Due to a change in the State reporting 
requirements, the data prior to 2010-11 include both in- and 
out-of-school suspensions; for 2010-11 and after, data are 
included for only out-of-school suspensions. 

Significance
Out-of-school suspension is one of the most serious disciplinary 
actions used. It causes the student to lose important instructional 
time and be in a less positive, unstructured environment. 
In-school suspension can be used for certain offenses and 
allows the student to maintain some instructional support.

Findings
There was a substantial decline in suspensions for each 
racial/ethnic subgroup from 2000-01 to 2009-2010, with the 
largest decline for Black students. Since 2010-11, there has 
been little change in out-of-school suspensions in any of the 
subgroups. 

APS has been monitoring the disparity in suspension rates 
among racial/ethnic subgroups for several years. Black 
students consistently have had the highest suspension rates 
each year. A large proportion of the suspensions — for Black 
students, as well as students with disabilities and boys in 
general — has historically been for insubordination, a less 
clearly defined offense. Conversations between central 
administrators and schools on alternative consequences to 
insubordination appear to have helped. 

Source
Arlington Public Schools, Office of Planning and Evaluation. 
Note: APS data follows VDOE’s Annual Guidelines for the 
Student & School Support Data Collection, Discipline, Crime, 
and Violence (DCV) Data Collection. Available at: http://www.
doe.virginia.gov/info_management/data_collection/support/
school_safety/.
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PASSING ALGEBRA I BY GRADE 8

Definition
This indicator is the percentage of APS 8th graders who 
received a C or higher in Algebra I by the end of 8th grade. 
Although many students take Algebra I in 8th grade, some 
take it as early as 6th or 7th grade.

Significance
Research using Virginia longitudinal data shows that the more 
rigorous the courses students take in high school, the more 
likely they are to persist in college and ultimately attain a 
degree regardless of race, ethnicity, or income.1 Algebra I is a 
prerequisite for other courses and, by completing it in middle 
school, students have more opportunities in their high school 
schedule for more rigorous coursework. 

Historically, Black and Hispanic students in Arlington have 
been underrepresented in advanced math classes, much as 
they have in the nation as a whole. 

Findings
From 2004 to 2012, about one-half of all APS students 
received a C or higher in Algebra I by the end of 8th grade, 
followed by a significant increase to 75% by 2014. 

Black and Hispanic students made the biggest gains in recent 
years. The percentage of Black students making a C or higher 
in Algebra I by 8th grade increased from 23% in 2011 to 60% 

in 2014. Hispanic students show a similar pattern, increasing 
from 23% in 2010 to 57% in 2014. The percentage of Asian 
students who received a C or higher in Algebra I by 8th grade 
rose from 52% in 2010 to 79% in 2014. White students rose 
from 70 to 89% between 2011 and 2014. 

These increases are due to concerted efforts by APS to 
provide a stronger foundation in the earlier grades so that 
middle-schoolers are more prepared for Algebra I; using 
assessments to better target individual student needs; 
offering an extra Algebra Studies class to students who 
need it; and talking with elementary school parents to 
communicate these expectations. 

Not all students are well-served by taking more advanced 
math in middle school; some students need a more traditional 
pace to build a strong foundation for success in high school 
math classes. Longer-term data tracking student progress in 
high school math will provide more insight into the issue.

Source
Arlington Public Schools, Office of Planning and Evaluation. 

References
1 Jonas,D. Virginia’s College and Career Readiness Initiative, 2014. 

Available at: http://www.doe.virginia.gov/instruction/college_
career_readiness/index.shtml#resources. 
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PASS RATES FOR STANDARDS OF LEARNING TESTS, GRADE 8

Definition
These indicators are county-wide pass rates on 
Standards of Learning (SOL) assessments for 
APS students in 8th grade. Beginning in 2011-12, 
more rigorous math standards were introduced 
and, in 2012-13, more rigorous reading, writing, 
and science standards were introduced. These 
new standards were adopted by the state to 
emphasize critical thinking skills for college and 
career readiness. 

Significance
SOL tests in reading, writing, mathematics, 
and science measure the success of students 
in meeting the Virginia Board of Education’s 
expectations for learning and achievement. 

Findings
The decline in math scores in 2011-12 and in 
the other subjects in 2012-13 reflect the more 
rigorous standards adopted by the state.

There are significant gaps between the pass 
rates for Black and Hispanic students compared 

to White students. There are similar gaps for 
students with disabilities, and those who are 
economically disadvantaged and have limited 
English proficiency. Eliminating these gaps 
remains a priority in APS’s strategic plan

Source
Arlington Public Schools, Office of Planning and 
Evaluation.

Virginia Department of Education, School and 
Division Report Cards.
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2012-2013 PASS RATES FOR HIGH SCHOOL END OF COURSE BY SUBGROUPS

PASS RATES FOR HIGH SCHOOL END-OF-COURSE ASSESSMENTS

Definition
These indicators are the county-wide pass rates 
on the end-of-course SOL assessments for APS 
high school students.

Significance
The SOLs reveal whether students have mastered 
the core knowledge and skills as defined for 
each subject and grade by the state of Virginia. 
They may be taken prior to senior year. Passing 
these assessments for the ending course for each 
subject is a requirement for verified credit, which 
is required for graduation. 

Findings
Pass rates for high school end-of-course 
SOL assessments increased from 2000-01 
through 2009-10, reaching rates above 90% 
in all subjects. The changes to more rigorous 
standards starting in 2011-12 likely account for 
the declines in recent years.

As in previous indicators, the pass rates by 
ethnicity reveal disparities among Black and 
Hispanic students compared to White students. 
There are similar gaps visible for students with 
disabilities, and those who are economically 

disadvantaged and have limited English 
proficiency. Eliminating these gaps remains a 
priority in APS’s strategic plan.

Source
Arlington Public Schools, Office of Planning  
and Evaluation.

Virginia Department of Education,  
School and Division Report Cards.
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Definition
This indicator uses the state on-time graduation 
rate measure, which is the percentage of APS 
students who earn diplomas within four years 
of entering 9th grade for the first time. Students 
with disabilities and those with limited English 
proficiency are allowed more than the standard 
four years to earn a diploma and are still counted 
as “on-time” graduates. The rate includes students 
who start at alternative APS programs such as 
Arlington Mill and Langston before age 19 and 
who may be as old as 24 at the time of graduation. 

The dropout rate is the percentage of students 
who have not earned a high school diploma, 
GED, or Certificate of Completion, and are no 
longer in school within four years of entering 
9th grade for the first time.

Significance
High school graduates are more likely to be 
employed and have higher wage earnings than 
dropouts. They also have the option to go on to 
college and are better prepared to take on other 
opportunities, such as vocational programs, 
military service, or volunteer activities. Dropouts 
are much more likely than their peers who 
graduate to be unemployed, living in poverty, 
receiving public assistance, in prison, unhealthy, 
and single parents with children.1 

Findings
From 2009-2014, Arlington’s on-time graduation 
rate increased from 83% to over 92%. However, 
there remains a gap in 2014 graduation rates 
among White (99%) and Black (90%), Hispanic 
(83%), disadvantaged (88%), and homeless (73%) 
students, as well as students with limited English 
proficiency (59%). Having limited English skills has 
more impact and is more significant than race, 
ethnicity, poverty, and even homelessness in 
being able to graduate on time.

The dropout rate for all students has decreased 
from nearly 13% in 2008 to less than 4% in 2014. 
Again, averages mask disparities. Nearly 18% 
of students with limited English proficiency 
dropped out in 2014. More than half of these 

LEP dropouts were young adults age 20 or older 
facing myriad academic, economic, and family 
challenges.

Source
Arlington Public Schools, Office of Planning 
and Evaluation using VDOE’s Virginia On-Time 
Graduation Rate. Available at: http://www.
doe.virginia.gov/statistics_reports/graduation_

completion/cohort_reports/index.shtml. 

Reference
1. Orfield, Gary, ed. Dropouts in America: Confronting 

the Graduation Rate Crisis. Cambridge, Massachusetts: 
Harvard Education Press, 2004.
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PLANS TO ATTEND COLLEGE

Definition
This indicator is the percentage of APS graduates 
who plan to attend a two- or four-year college, 
and includes students graduating from alternative 
programs such as Arlington Mill and Langston.

Significance
Having a college degree is increasingly important 
for achieving economic independence and 
having the ability to change careers. In 2014, 
young adults with a bachelor’s degree earned 
on average 60% more than their peers with only 
a high school degree.1 Individuals with a college 
degree are more likely to work in full-time, year-
round jobs. Higher education is also associated 
with better health (regardless of income) and 
being a regular reader, which is one attribute of 
an engaged citizenry.2

Findings
The percentage of all APS graduates planning 
to attend either a two- or four-year college 
has fluctuated between 80 and 90% from 2000 
to 2013. In 2013, 68% of graduates planned to 
attend a four-year college. 

Low family expectations, poverty, lack 
of English proficiency, parenthood, 
homelessness, housing conditions, legal 
residency, and emotional stability are all key 
factors in students’ abilities to complete high 
school and make decisions about their future.

Data on plans to attend college are not reported 
separately for those who have limited English 
skills and who face the other challenges 
described above. As seen with the graduation 
and drop-out rates, data disaggregated by 
factors such as limited English proficiency and 
poverty reveal the limits of reporting by race/
ethnicity. 

That being said, the analysis by race/ethnicity 
indicates that Hispanic APS students are 
consistently less likely to report college plans 
than other groups, including undocumented 
students and those with limited English 
proficiency. Black students are less likely to 
report college plans than any other racial/ethnic 
group except Hispanics. 

Raising students’ expectations and preparing 
them for college is a priority in APS’s strategic 
plan. In 2011, fewer than 70% of Hispanic APS 

graduates had college plans; by 2013, 84% did. 
APS continues to focus on the disparities through 
its Aspire2Excellence initiative, an academic 
planning process for families with children in 
the elementary, middle, and high school levels. 
Aspire2Excellence underscores the importance 
of every student taking rigorous courses and 
meeting rigorous graduation requirements in 
preparation for life after high school.

The “plans to attend college” data need to be 
available specifically for LEP and disadvantaged 
students to better understand how to effectively 
support all youth in accessing a college education.

Source
APS Superintendent’s Proposed Budget Fiscal 
Year 2015.

Arlington Public Schools, Office of Planning  
and Evaluation.

References
1 The Rising Cost of Not Going to College. Pew 

Research Center, 2014.
2 U.S. Department of Education,The Condition of 

Education, pp. 29, 63, and 66, 2002.
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2012 DEVELOPMENTAL ASSETS

EXTERNAL ASSETS 
Support

1. FAMILY SUPPORT 70%
 Family life provides high levels of love and support.

2. POSITIVE FAMILY COMMUNICATION 32%
 Young person and his/her family communicate positively,  
 and young person is willing to seek parent(s’) advice and counsel.

3. OTHER ADULT RELATIONSHIPS 50%
 Young person receives support from three or more nonparent adults.

4. CARING NEIGHBORHOOD 36%
 Young person experiences caring neighbors.

5. CARING SCHOOL CLIMATE 36%
 School provides a caring, encouraging environment.

6. PARENTS INVOLVED IN SCHOOL 24%
 Parent(s) are actively involved in helping young person succeed in school.

Empowerment 
7. COMMUNITY VALUES YOUTH 22%
 Young person perceives that adults in the community  
 value young people.

8. YOUTH AS RESOURCES 32%
 Young people are given useful roles in the community.

9. SERVICE TO OTHERS 49%
 Young person serves in the community one hour or more per week.

10. FEELS SAFE IN COMMUNITY 53%
 Young person feels safe at home, school and in the neighborhood.

Boundaries And Expectations
11. FAMILY BOUNDARIES 40%
 Family has clear rules and consequences and monitors  
 young person’s whereabouts.

12. SCHOOL BOUNDARIES 47%
 School provides clear rules and consequences.

13. NEIGHBORHOOD BOUNDARIES 42%
 Neighbors take responsibility for monitoring young people’s behavior.

14. ADULT ROLE MODELS 31%
 Parent(s) and other adults model positive, responsible behavior.

15. POSITIVE PEER INFLUENCE 61%
 Young person’s best friends model responsible behavior.

16. HIGH EXPECTATIONS 55%
 Parent(s) and teachers encourage the young person to do well.

Constructive Use Of Time
17. CREATIVE ACTIVITIES 22%
 Young person spends three or more hours per week in  
 lessons or practice in music, theater or other arts.

18. YOUTH PROGRAMS 65%
 Young person spends three or more hours per week in sports,  
 clubs or organizations at school and/or in his or her community.

19. RELIGIOUS COMMUNITY 46%
 Young person spends one or more hours per week in  
 activities in a religious institution.

20. TIME AT HOME 61%
 Young person is out with friends with “nothing special to do”  
 two or fewer nights a week.

INTERNAL ASSETS 
 Commitment To Learning

21. ACHIEVEMENT MOTIVATION 71%
 Young person is motivated to do well in school.

22. SCHOOL ENGAGEMENT 60%
 Young person is actively engaged in learning.

23. HOMEWORK 67%
 Young person reports doing at least one hour of  
 homework every school day.

24. BONDING TO SCHOOL 64%
 Young person cares about his or her school.

25. READING FOR PLEASURE 28%
 Young person reads for pleasure three or more hours per week.

Positive Values
26. CARING 60%
 Young person places high value on helping other people.

27. EQUALITY & SOCIAL JUSTICE 66%
 Young person places high value on promoting equality  
 and reducing hunger and poverty.

28. INTEGRITY 75%
 Young person acts on convictions and stands up for his  
 or her beliefs.

29. HONESTY 68%
 Young person tells the truth even when it’s not easy.

30. RESPONSIBILITY 64%
 Young person accepts and takes personal responsibility.

31. RESTRAINT 35%
 Young person believes it is important not to be sexually active  
 or to use alcohol or other drugs.

Social Competencies
32. PLANNING & DECISION-MAKING 37%
 Young person knows how to plan ahead and make choices.

33. INTERPERSONAL COMPETENCE 44%
 Young person has empathy, sensitivity and friendship skills.

34. CULTURAL COMPETENCE 54%
 Young person has knowledge of and feels comfortable  
 with people of different cultural, racial and ethnic backgrounds.

35. RESISTANCE SKILLS 43%
 Young person can resist negative peer pressure  
 and dangerous situations.

36. PEACEFUL CONFLICT RESOLUTION 50%
 Young person seeks to resolve conflict nonviolently.

Positive Identity
37. PERSONAL POWER 47%
 Young person feels he or she has control over “things that happen to me.”

38. SELF-ESTEEM 52%
 Young person reports having high self-esteem.

39. SENSE OF PURPOSE 60%
 Young person reports that “my life has a purpose.”

40. POSITIVE VIEW OF FUTURE 73%
 Young person is optimistic about his or her personal future. 

Percentage of Arlington 8th, 10th, and 12th Graders reporting each asset in 2012.
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RACE/ETHNICITY

RACE/ETHNICITY

Arlington, Virginia

Arlington Public Schools

RACIAL/ETHNIC GROUP 2000 2010 %CHANGE

Non-Hispanic/Latino

White 114,189 132,961 16.1%

Black or African American 17,244 17,088 —0.9%

Asian/Pacific Islander 16,346 19,895 21.7%

Other/Multiracial 6,106 6,301 3.2%

Total Non-Hispanic/Latino 154,185 176,245 14.3%

Hispanic/Latino 35,268 31,382 -11.0%

Total Population 189,453 207,627 9.6%

Race/Ethnicity 
Elementary School, 2013-14

White, 49.2% White, 44.3%

Hispanic, 26.6%

 Native Hawaiian/Other 
       Pacific Islander, 0.1%

 Native Hawaiian/Other 
       Pacific Islander, 0.1%

African American  
Black 11.6%

African American  
Black 9.6%

Asian, 9.5%


Asian, 9.0%


Multiple, 5.1%

Source: Arlington County Planning Division: US Census Bureau

Source: Arlington Public Schools, Office of Planning and Evaluation

Multiple, 4.9%
American Indian/Alaskan Native, 0.3% 


American Indian/Alaskan Native, 0.5% 


Hispanic, 29.3%

Race/Ethnicity 
Middle & High School, 2013-14
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PERSONS BELOW POVERTY LEVEL
2008-2012 AMERICAN COMMUNITY SURVEY 5-YEAR ESTIMATE  
2010 CENSUS TRACTS

0-100

101-250

251-500

501-1771

DATA NOT RELIABLE -  
SMALL SAMPLE SIZE

PERSONS BELOW POVERTY

Prepared by Arlington County, Department of Community Planning, Housing and Development, 
Planning Division, Urban Design and Research Section, June 2014.



552014 Community Report Card on the Status of Children, Youth, and Families • Arlington, Virginia

ACKNOWLEDGMENTS

This document is the result of the efforts of many individuals 
who all care deeply about the children and youth of 
Arlington. The APCYF wishes to thank each of these people 
for their assistance, advice and constructive criticism.

Bill Browning, Chair

Kim Durand, Coordinator

Report Card Committee Members
John Andelin, Co-Chair

Sam Stebbins, Co-Chair

Brett Brown

Dave Carlson

Barbara Gomez

Siobhan Grayson

Linda Henderson

Keith Miller

Mary Ann Moran

Anne O’Brien

Lisa Stengle

Michael Swisher

Anne Vor der Bruegge

Michal Warshow

Lead Writer
Anne Vor der Bruegge

Reviewer
John Andelin

Editor 
Linda Henderson 

Graphic Design/Layout
Evelyn Powers, DesignPowers.com

Photo Credits
Photos were provided by: Frank Bellavia, Sara Duke,  
Kim Durand, Sally LaBonte, Evelyn Powers and  
©Lloyd Wolf / www.pikedoc.org

Data Collection and Advice
Mandeep Ahluwalia 
Child & Family Services, Department of Human Services

Russell Danao-Schroeder 
Senior Housing Planner, Arlington County

Debbie DeFranco, Supervisor  
Health and Physical Education, Arlington Public Schools

Maria Eugenia Del Villar, LCSW, Coordinator,  
Outreach for Parenting Teens, Arlington Public Schools

Marilyn Faris-School, Supervisor  
Teen Parenting Programs, Arlington Public Schools

Lila C. Fleming, MS, Certified Health Education Specialist

Kate Graham, Early Childhood Coordinator 
Arlington Public Schools

Robert Magnotti, Lead Analyst 
Division of Health Statistics, Virginia Department of Health

Maxine Maloney, Supervisor  
Child Care Services, Department of Human Services

Molly Marlatt 
Child Protective Services, Department of Human Services

Keith Miller, APS Instructor with Phoenix House

Koube Ngaaje, Director of Operations 
Arlington Food Assistance Center

Julie Powell, Eligibility Supervisor  
Public Assistance Bureau, Economic Independence Division

Elizabeth Rodgers, Urban Planner/Demographer 
Department of Community Planning,  
Housing and Development, Planning Division

Lisa Stengle, Assistant Director  
Planning and Evaluation, Arlington Public Schools

Robert Vilchez, Gang Task Force Coordinator  
Arlington and City of Falls Church

Amy Yamashiro, Data Specialist  
Arlington Partnership for Children, Youth & Families

http://www.pikedoc.org




ARLINGTON PARTNERSHIP FOR CHILDREN, YOUTH, AND FAMILIES

2100 Washington Boulevard | Third Floor | Arlington, VA 22201

703-228-1667

www .apcyf .org

Slabonte
Typewritten Text

Slabonte
Typewritten Text
4


	_GoBack
	about the apcyf
	a message from the County Board, 
School Board and Partnership Chairs
	overview
	a snapshot of arlington Demographics
	Early Childhood Years
	Good Start in Life
	On-time Immunizations
	Entering Kindergarten Overweight
	Subsidized Child Care
	Prekindergarten Experiences
	Early Literacy Skills
	Cases of Child Abuse and Neglect
	Food and Housing Support

	Elementary Years
	Physical Fitness
	Chronic Health Conditions
	Pass Rates for Standards of Learning Tests, Grade 3
	Parents feeling Welcome at school

	Middle and High School Years:
	Physical and Emotional Health
	Exercise
	Physical Fitness
	Chronic Health Conditions
	Early Initiation of Substance Use
	Use of Harmful Substances
	Sexually Active Youth
	Teen Parents
	Depressive Symptoms
	Youth Attempting Suicide
	Positive Peer Relationships

	Middle and High School Years:
	Community and Home Environment
	Family Developmental Assets
	Activities and Opportunities for Youth
	Safety and Support for Youth
	Victim of Bullying
	Experiences and Adult Support, by Gender Identity
	Experiences and Adult Support, by Sexual Orientation
	Fighting and Antisocial Behavior
	Arrests of Arlington Youth
	Gang Membership

	Middle and High School Years:
	school Environment
	Youth Attitudes toward School
	Parent Involvement in Schooling
	Suspensions
	Passing Algebra I by Grade 8
	Pass Rates for Standards of Learning Tests, Grade 8
	Pass Rates for High School End-of-Course Assessments
	High School Graduation and Dropout Rates
	Plans to Attend College

	Appendix
	appendix

	race/ethnicity
	persons below Poverty level
	AcknowledGments
	Untitled
	Blank Page



