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At times science is often 

shied away from in Pre-

school classrooms, because 

the prevailing opinion is 

that science with three and 

four year olds is difficult. 

However, “Science in our 

preschool classrooms is not 

a complicated process, nor 

is it an activity that occurs 

separately from the normal 

classroom routine,” because 

the goal of preschool sci-

ence is to observe, investi-

gate, estimate, classify, and 

predict (Science in the Pre-

school Classroom).   

 

Real science in preschool 

classrooms begins with cu-

riosity which leads to dis-

covery and exploration.  

Start by setting up a discov-

ery area in your classroom 

with materials such as mag-

nifying glasses, scales, 

plants, and prisms and then 

introduce items such as 

pinecones and shells.  En-

courage children to meas-

ure, draw, observe, and re-

cord their findings. Ask 

open-ended questions that 

model the inquiry process 

such as “How do we find 

out?” and  “What do you 

think will happen if . . .” 

 

The aspiration of preschool 

science is to keep children 

engaged. When children 

are engaged, they create 

and develop strong men-

tal representations of 

what they have experi-

enced. This leads to in-

creased vocabulary, more 

discussion, more explora-

tion, and more curiosity, 

which is the foundation 

for “further learning and 

for higher order intellec-

tual skills such as prob-

lem solving, hypothesis 

testing, and generalizing 

across situa-

tions” (Science in the 

Preschool Classroom). 

 

Science in the preschool 

classroom is children do-

ing what they are inter-

ested in all day, every 

day, because whether in  

the preschool classroom 

or in the university re-

search laboratory, science 

is an active and open-

ended search for new 

knowledge.  

 

Furthermore,  science in 

preschool classrooms 

should not just emphasize 

content, but provide chil-

dren with opportunities to 

reflect on their findings, 

analyze how they reached 

their conclusions, and if 

their findings match that 

of others and past experi-

ences. Therefore, children 

are “encouraged to de-

velop the attitude of a 

scientist– that is, curiosity 

and the desire to chal-

lenge theories and share 

new ideas” (Science in 

the Preschool Class-

room).   

 

“Teachers who increase 

their understanding of 

what science is at the pre-

school level will come to 

see that science can be 

incorporated into many, if 

not most, of the activities 

they already do. Science 

itself is not an activity, 

but an approach to  doing 

an activity. This approach 

involves a process of in-

quiry– theorizing, hands 

on investigation, and dis-

cussion” (Science in the 

Preschool Classroom).  

 

Most children bring curi-

osity and wonder to the 

classroom. “Teachers 

need only  capitalize on 

these characteristics to 

make science learning 

come a live every 

day” (Science in the Pre-

school Classroom). 
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(1) Adopt a Tree: 

Find a tree that's close 

and handy.  Watch it 

regularly.  Make rub-

bings of the tree 

bark.  Collect some 

leaves and press them 

between the pages of a 

heavy book.  Have a 

picnic in the tree's 

shade.  Make a list of 

all the wildlife that 

lives in the tree, in-

cluding the in-

sects.  Climb the 

tree.  What parts of the 

tree are used for food 

and for shelter?  Does 

the tree produce food 

people can eat, such as 

nuts or fruit?  If so, 

collect some of it and 

prepare or share it to-

gether.  Measure your 

tree's girth. Keep a 

tree journal, and take 

photos of the tree dur-

ing differ-

ent sea-

sons, es-

pecially 

with your 

child 

standing 

next it.     

  

(2) Scavenger Hunt: 
Make a list of  items 

from nature that chil-

dren can observe, col-

lect and/or record and 

sketch, such 

as:  something shaped 

by the wind 

(grass, bent 

sign, curved 

snow drift), 

a seed grow-

ing in the 

sidewalk's 

crack, a hole in a tree 

that a squirrel might 

use for a nest, a 

feather from a blue 

jay, a tree with shaggy 

bark, branches or 

leaves that have been 

chewed on by an ani-

mal or an in-

sect,  interesting rocks 

and sticks, spider's 

webs with dew and so 

on.  When you return 

indoors, snap photos 

of the items you have 

collected to make a 

matching 

game or a 

book about 

your walk, 

or use the 

found items 

to count and 

to sort, to 

create collages or as 

props for block play 

and for dramatic play. 

  

(3) Cloud watching: 
Take the time to lay 

down in the grass and 

find 

shapes in 

the clouds, 

tell a story 

from what 

you see,  

and com-

pare and to 

contrast textures and 

shapes.  Extend the 

experience by reading 

It Looked Like Spilt 

Milk and using white 

crayons on blue paper 

to make cloud art. 

  

(4) Close Your Eyes: 

Discover the world 

through sounds, 

smells and textures by 

covering your chil-

dren's eyes with a 

scarf.  What can you 

hear?  Can you guess 

what is placed in your 

hand - rock, bark, 

leaf?  What do you 

smell? 
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“Discover the 

world through 

sounds, smells and 

textures.” 

Contributed By Sandra Redmore, Director Clarendon Children’s Center 



learning that are essen-

tial to both academic 

achievement 

and healthy 

develop-

ment such 

as resil-

ience, per-

sistence and 

creativity 

naturally 

evolve and 

are strengthened out-

doors. 

Alarmingly, however, 

childhood is becoming 

a time spent over-

whelmingly indoors, 

under fluorescent 

lights, surrounded by 

plastic toys and tech-

nology - a time filled 

with structured ac-

tivities, but largely 

devoid of time out-

side to dream and to 

play. Richard Louv 

describes this phe-

nomena in his must-

read book, Last Child 

in the Woods. He puts 

forth research that 

demonstrates the last-

ing harm to children 

who do not spend time 

in nature:  increased 

Close your eyes and 

think back to a time 

and place in your child-

hood when you felt re-

laxed, happy, and 

free. Chances are, your 

memory is out of 

doors. Can you remem-

ber what it was like to 

have your whole being 

alive to the smells, 

sounds, textures, tastes, 

and surprises of nature? 

From catching a snow-

flake on your tongue to 

making mud pies, from 

damming up streams 

with 

twigs 

and 

peb-

bles to 

rolling 

down 

a hill, 

nature provides an 

ideal learning environ-

ment.  It is dynamic, 

unpredictable and multi

-sensory.  Changing 

seasons and the cycles 

of life offer easily ob-

servable patterns and 

relationships, making 

the outdoors an ideal 

setting for long term 

investigations and in-

depth studies.  Outside, 

children encounter un-

expected elements and 

greater opportunities to 

take risks, which foster 

problem solving abili-

ties.  Approaches to 

anxiety, more difficulty 

focusing, more likely to 

be obese, 

more likely 

to have 

health 

prob-

lems. Even 

in this mod-

ern age, 

I believe 

humans 

still have a deep need to 

connect with the natural 

world. If falling in love 

with nature is the precur-

sor to reverence for life 

and to responsible stew-

ardship of our environ-

ment, then we as guides 

of young children must 

take seriously our role in 

providing children the 

time, the space and the 

experiences in which 

these connections can be 

experienced. 

 

 

 

Opinion Piece  

Contributed by:   

Sandra Redmore,  

Director Clarendon  

Children’s Center  

Mudpies and Make Believe: Kids Need To Be Outside!  
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Early language and liter-

acy (reading and writing) 

development begins in the 

first three years of life and 

is closely linked to a 

child’s earliest experiences 

with books and stories. 

The interactions that 

young children have with 

such literacy materials as 

books, paper, and crayons, 

and with the adults in their 

lives are the building 

blocks for language, read-

ing, and writing develop-

ment. This relatively new 

understanding of early 

literacy development com-

plements the current re-

search supporting the criti-

cal role of early experi-

ences in shaping the brain.  

 

We now know that chil-

dren gain significant 

knowledge of language, 

reading, and writing long 

before they enter school. 

Children learn to talk, 

read, and write through 

such social literacy experi-

ences as adults or older 

children interacting with 

them using books and 

other literacy materials, 

including magazines,  

markers, and paper. Sim-

ply put, early literacy re-

search states that:  

 Language, reading, 

and writing skills de-

velop at the same time 

and are intimately 

linked. 

 Early literacy develop-

ment is a continuous 

developmental process 

that begins in the first 

years of life.  

 Early literacy skills 

develop in real life 

settings through posi-

tive interactions with 

literacy materials and 

other people. 

ries. Looking at early liter-

acy development as a dy-

namic individual process, 

we can see the connection 

(and meaning) between an 

infant mouthing a book, 

the book handling behav-

ior of a two year old, and 

the page turning of a five 

year old. We can see that 

Early literacy skills are 

essential to literacy devel-

opment and should be the 

focus of early language 

and literacy programs. By 

focusing on the importance 

of the first years of life, we 

give new meaning to the 

interactions young children 

have with books and sto-

the first three years of ex-

ploring and playing with 

books, singing nursery 

rhymes, listening to stories, 

recognizing words, and 

scribbling are truly the 

building blocks for language 

and literacy development.  

 

Courtesy of Zero to Three 
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W H A T  D O  W E  K N O W  A B O U T  E A R L Y  L A N G U A G E  A N D  
L I T E R A C Y  D E V E L O P M E N T ?   

E A R LY  L I T E R AC Y  D E V L O P M E N T  

E A R L Y  L I T E R A C Y  D O E S  N O T  M E A N  E A R L Y  R E A D I N G  

Our current understanding 

of early language and liter-

acy development has pro-

vided new ways of helping 

children learn to talk, read, 

and write. But it does not 

advocate "the teaching of 

reading” to younger and 

younger children. Formal 

instruction which pushes 

infants and toddlers to 

achieve adult models of 

literacy (i.e. the actual 

reading and writing of 

words is not developmen-

tally appropriate.) Early 

literacy theory emphasizes 

the more natural unfolding 

of skills through the enjoy-

ment of books, the impor-

tance of positive interac-

tions between young chil-

dren and adults, and the 

critical role of literacy-rich 

experiences. Formal instruc-

tion to require young chil-

dren who are not develop-

mentally ready to read is 

counterproductive and po-

tentially damaging to chil-

dren, who may begin to as-

sociate reading and books 

with failure.  

W H A T  I N F A N T S  A N D  T O D D L E R S  C A N  D O  

http://www.zerotothree.org/child-development/early-language-literacy/earlyliteracy2pagehandout.pdf
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Submitted By: Cristina 

Navarro, Linda Peebles, and 

Penny Everline of the Par-

ent Infant Education Pro-

gram* 

 

Did you know that 

reading with infants 

and toddlers (1) sup-

ports early language 

development, (2) sup-

ports early literacy, and 

(3) helps prepare chil-

dren for success in 

school?  Here are some 

quick tips on what to 

look for when choosing 

books to read to the 

children in your care. 

 

Infants: 0 – 6 Months: 

 Books with simple, 

large pictures or 

designs with bright 

colors 

 Stiff cardboard, 

“chunky” books, 

fold-out books you 

can prop in a crib 

or on a mat 

 Cloth and soft vi-

nyl books, with 

simple pictures or 

familiar objects, 

that can be washed 

 Books with simple 

rhyming text, 

which babies like 

to hear 

 

Infants: 6– 12 

Months: 

 Board books with 

photos of other 

babies or familiar 

objects like balls 

and bottles 

 Small plastic photo 

albums with pic-

tures of family and 

friends 

 Brightly colored 

“chunky” board 

books 

 Books with sturdy 

pages that can be 

popped up or 

spread out in a crib 

or on a blanket 

 Plastic/vinyl books 

Washable cloth 

books to cuddle 

and mouth 

 

Young Toddlers: 12 – 

24 Months:  

 Sturdy board 

books they can 

carry 

 Touch-and-feel 

books 

 Books with 

brightly colored, 

engaging pictures 

 Books with only a 

few words on each 

page 

 Books with simple 

rhymes or predict-

able text 

 Books with photos 

of children doing 

familiar things like 

eating, sleeping, or 

playing 

 Books about say-

ing hello and 

goodbye 

 Animal books of 

all shapes and 

sizes 

 Goodnight books 

for bedtime 

 

Older Toddlers: 24 – 

36 Months:  

 Pop-up books, pull

-the-tab books, 

touch-and-feel 

books 

 Wordless books 

for conversation 

and making up 

your own stories 

 Books that tell 

simple stories 

 Simple rhyming 

books that they can 

memorize 

 Books with funny 

pictures and words 

 Animal books, ve-

hicle books, books 

about playtime 

 Books about 

counting, the al-

phabet, shapes or 

sizes 

 Bed time books 

 

*Parent Infant Educa-

tion (PIE) is a family-

centered program that 

serves children who 

have special needs 

from birth through two 

years of age.  For more 

information, call 703-

228-1630. 
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Choosing Books to Read to Infants and 

Toddlers  



Learning how to read is 

an exciting milestone for 

children and their parents. 

While literacy is a skill 

for school-age children, 

parents and caregivers 

can prepare their little 

ones to be ready to learn 

to read by just reading 

aloud to them before they 

enter kindergarten. Stud-

ies show that this sim-

ple—and enjoyable—act 

can have a profound im-

pact on a child’s develop-

ing pre-reading skills. In 

fact, a pre-reading skill as 

basic as a kindergartner’s 

knowledge of the alpha-

bet can predict that same 

child’s reading ability in 

10th grade! 

In an effort to encour-

age reading aloud to very 

young children—age 0-5 

years old— the Arlington 

Public Library has 

launched a program 

called 1,000 Books Be-

fore Kindergarten. This 

initiative encourages 

families and caregivers to 

read 1,000 books aloud 

with their children by the 

time they enter elemen-

tary school. Families reg-

ister their children at any 

Arlington Public Library 

location. Upon registra-

tion they receive a folder 

with instructions, their 

first reading log, and a 

nursery rhyme booklet. 

All they have to do is 

color a circle on the read-

ing log for every book 

they read aloud with their 

children. The best part is 

that every book counts! 

Books at home, daycare, 

the library, or even the 

same book read over and 

over again can be 

counted toward the read-

ing goal. Once certain 

reading milestones are 

reached, families can re-

turn to the library to re-

ceive a variety of prizes 

throughout the program. 

 

 

 

 

 

 

 

So what can you do to 

help your families reach 

their reading goals? Most 

likely, keep doing what 

you’re already doing. 

Read aloud with the kids 

in your daycares every 

day, inform parents of 

your daily reading, and 

encourage them to regis-

ter and keep up with the 

Arlington Public Li-

brary’s 1,000 Books Be-

fore Kindergarten pro-

gram! For more informa-

tion, contact the Library’s 

Youth Services depart-

ment at 703-228-5946 or 

ceys@arlingtonva.us. 
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Library Article– Arlington Public Library’s 1,000 Books before Kindergarten 

Program 

“A pre-reading skill 

as basic as a 

kindergartner’s 

knowledge of the 

alphabet can predict 

that same child’s 

reading ability in 

10th grade!  
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Reading and understand-

ing social cues don’t 

come easy for children 

with special needs. 

 

Here are twelve activi-

ties that you can do with 

your child to help im-

prove his or her social 

skills. 

 

If you have any re-

sources or ideas to help a 

child with his or her so-

cial skills please add 

them in the comments. 

 

Eye Contact 

Good, solid eye contact 

show others that we are 

both interested in what 

they have to say and that 

we have confidence in 

our ability to listen.  

 

1. Have a staring con-

test: Making a contest 

out of making eye con-

tact with you can chal-

lenge some kids 

(especially if they have a 

competitive streak). 

 

2. Eyes on The Fore-

head-: When you are 

hanging out with your 

child place a sticker of 

an eye or a pair of eyes 

on your forehead. En-

courage them to look at 

the stickers. It may not 

be exactly looking at 

your eyes but it is train-

ing them to look in the 

right direction in a 

funny, less threatening 

way. (Idea from: Chil-

dren Succeed) 

 

3. Swinging: Try mak-

ing eye contact as your 

child swings on a swing. 

Make a game of it where 

the child tries to reach 

you with their feet. The 

sensory input may be 

calming and allow them 

to focus more on you. 

Compliment them on 

how nice it was to have 

them looking at your 

eyes. 

 

Idioms 

Idioms, even in typical 

children, are very con-

fusing. For Children with 

ASD it can drive them 

crazy (is that an idiom?). 

Activities that can help 

kids with idioms include: 

 

4. Books about Idioms 

There are many great 

books that illustrate and 

explain idioms. Try In a 

Pickle And Other Funny 

Idioms  by Marvin Ter-

ban. It gives a funny lit-

eral illustration and then 

explains the history of 

the phrase. Use such 

books as a launching 

pad. Have your child 

make their own book of 

idioms that they hear. 

When you use one regu-

larly such as “That’s a 

piece of cake” have chil-

dren make their own 

page. 

 

5. Online 
There are many web-

sites that list idioms or 

have games to try 

guessing what the id-

iom really means. 

Check out Idiom Site, 

Fun Brain or vocabu-

lary.co.il 

6. Memory or Match-

ing Game 

write down idioms on 

one set of cards and 

their meanings on an-

other. Have the child 

try to pair them up. 

You could also add in 

the literal picture of the 

idiom to visualize what 

the idiom that is being 

used actually looks 

like. 

Reading Faces / Inter-

preting Emotions 

This skill is important 

at home, in school and 

on the playground. 

Many misunderstand-

ings arise from kids 

misinterpreting the 

emotions of others. 

Sometimes kids can be 

confused by what a par-

ticular look means. 

They may easily mis-

take a look of disap-

pointment and think 

someone is angry, or 

they may mistake a 

nervous expression for 

a funny one. 

 

7. Emotion Charades 

Instead of using movie 

titles, animal or other 
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“Good, solid eye 

contact show others 

that we are both 

interested in what they 

have to say and that we 

have confidence in our 

ability to listen.” 
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http://dictionary.reference.com/browse/idiom
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http://www.idiomsite.com/
http://www.funbrain.com/idioms/
http://www.vocabulary.co.il/idioms/idioms-game-slang-game/
http://www.vocabulary.co.il/idioms/idioms-game-slang-game/
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typical words, use emo-

tions. Write down feel-

ing words on pieces of 

paper – or, print out and 

cut up the worksheet 

below. Take turns pick-

ing a slip of paper and 

then acting out the word 

written on it. You could 

substitute written words 

for pictures showing the 

emotion. If kids prefer, 

you can draw the emo-

tion rather than act it 

out like in the game Pic-

tionary. You can make 

it harder by setting a 

rule that you cannot 

draw the emotion using 

a face. Instead, they 

have to express the feel-

ing by drawing the body 

language or aspects of a 

situation that would 

lead to that emotion 

(e.g. for sadness, you 

can draw a kid sitting 

alone on a bench, or a 

rainy day, etc.) 

 

 

8. Face It 

Face games are a way to 

work on social interac-

tion. Like in an acting 

class, you can try 

“mirroring” with an au-

tistic child: Touch your 

nose or stick out your 

tongue and have him or 

her imitate you. Make 

funny faces that the 

child can copy. Kids 

with social skills defi-

cits often have trouble 

reading expressions and 

interacting socially, so 

activities that get them 

more comfortable with 

these situations are a 

great idea. 

 

9. Bingo/Matching 

Game 

You can use the pictures 

from the printable emo-

tions game as bingo 

boards. You can also cut 

them up and make a 

matching set of words 

written or other similar 

faces and then you can 

play a matching or mem-

ory card game. 

Staying On Topic 

When people have a con-

versation, they pick a 

topic to discuss. Each 

person adds something 

to the conversation until 

the conversation has fin-

ished or the top has 

changed. Sometimes it is 

hard for children to stay 

on topic and take part of 

a regular conversation. 

Here are some activities 

to help with staying on 

topic and carrying out a 

conversation. 

 

10. Topic Game 

Play a game with the 

alphabet where every 

letter has to be the begin-

ning of a word in a 

theme such as fruit or 

vegetable: A…apple, 

B…banana, C…carrot 

 

11. Step into Conversa-

tion 

Step into Conversation is 

a learning tool that pro-

vides children with au-

tism with the structure 

and support they need to 

hold interactive conver-

sations. Cards provide 22 

basic, scripted conversa-

tions with areas for the 

child to fill in the blanks. 

Icons with labels run 

along the top of each 

card and remind the 

child to Stand, Look, 

Talk and Listen. They 

are reminded to listen 

after they make each 

statement. 

 

12. Improvisational 

Storytelling 
To play this game, put 

pictures of different 

emotions face down on 

the table. Then players 

decide together on some 

story elements must ap-

pear in the story (e.g., an 

arctic wasteland, a le-

mur, and a banana). The 

goal is for the players to 

take turns making up the 

narrative, building on 

each others ideas and 

(eventually) making use 

of all the required story 

elements. 

To begin, first player 

picks a card, and starts 

the narrative. He can 

take the story into any 

direction he likes, but he 

must incorporate the 

emotion depicted on the 

card. After a minute or 

two, the next player 

picks a card and contin-

ues the narrative. Players 

continue to take turns 

until they have used all 

the required story ele-

ments and reached a sat-

isfying conclusion. 

 
From: 

http:www.friendshipcircle.org/

blog/2011/03/28/12-activities-to-

help-your-child-with-social-skills/ 

“Interpreting emotions 

is important at home, 

in school and on the 

playground. Many 

misunderstandings 

arise from kids 

misinterpreting the 

emotions of others.” 

1 2  A C T I V I T I E S  T O  H E L P  Y O U R  C H I L D  W I T H  S O C I A L  S K I L L S  C O N T I N U E D  

http://freeprintablefun.org/2008/04/printantable-emotions-game-autism.html
http://freeprintablefun.org/2008/04/printantable-emotions-game-autism.html
http://www.childrensucceed.com/games-for-autistic-kids/step-into-conversation.html


Birth to 5: Watch Me Thrive! 

to encourage developmental 

and behavioral screening for 

children to support the fami-

lies and providers who care 

for them. 

 

Birth to 5: Watch Me Thrive! 

will help families look for 

and celebrate milestones, 

promote universal screenings, 

identify delays as early as 

possible, and improve the 

support available to help chil-

dren succeed in school and 

thrive alongside their peers.  

  

“With as many as one in four 

children at risk for a social 

delay or developmental dis-

ability, it’s critical to get 

screening resources in the 

hands of the adults who love, 

work, and care for young 

children,” said HHS Secre-

tary Kathleen Sebelius. “This 

screening initiative will help 

identify warning signs early 

so that more children get the 

support they need as soon as 

possible. Because the early 

years in a child’s life—when 

the human brain is forming—

represent a critically impor-

tant window of opportunity, 

this Administration is making 

significant investments in 

early childhood education, 

care, and development.”  

  

“Every family looks forward 

to celebrating a child’s first 

steps or first words. Combin-

ing the love and knowledge 

families have of their children 

with tools, guidance, and tips 

recommended by experts can 

make the most of the devel-

opmental support children 

receive,” said Linda Smith, 

Deputy Assistant Secretary 

and Inter-Departmental Liai-

son for Early Childhood De-

velopment for the Admini-

stration for Children and 

Families. 

 

This initiative encourages 

early childhood experts—

including practitioners in 

early care and education, 

primary health care, early 

intervention, child welfare, 

and mental health—to work 

together with children and 

their families. Early screen-

ings check developmental 

progress and can uncover 

potential developmental de-

lays. If a child’s screening 

result shows risk, families 

and providers will be in a 

better position to pursue more 

in-depth evaluation, which is 

the first step toward getting 

help for a child who might 

need it. 

  

For example, the March 28 

autism data release from the 

Centers for Disease Control 

and Prevention shows most 

children with Autism Spec-

trum Disorder (ASD) are 

diagnosed after age 4, even 

though ASD can be diag-

nosed as early as age 2.  Early 

identification that leads to 

early access to services is the 

most powerful tool available 

right now to make a differ-

ence in the lives of children. 

  

Birth to 5: Watch Me Thrive! 

resources include: 

 A list of research-based 

developmental screening 

tools appropriate for use 

across a wide range of 

settings; 

 Guides on how to use the 

screeners for a variety of 

audiences, from early 

learning teachers to doc-

tors, social workers, and 

families; 

 Toolkits with resources 

and tip sheets; 

 Guidance on finding help 

at the local level; and 

 A screening passport that 

allows families to track a 

child’s screening history 

and results. 

 

“Early screening can lead to 

better access to services and 

supports, which can enhance 

children’s learning and devel-

opment, minimize develop-

mental delays, and result in 

more positive outcomes in 

school and life,” said Michael 

Yudin, Acting Assistant Sec-

retary for ED’s Office of Spe-

cial Education and Rehabili-

tative Services. 

  

The Federal partners contrib-

uting to this program include 

HHS’s Administration for 

Children and Families, Ad-

ministration for Community 

Living, Centers for Disease 

Control and Prevention, Cen-

ters for Medicare and Medi-

caid Services, Eunice Ken-

nedy Shriver National Insti-

tute of Child Health and Hu-

man Development, Health 

Resources and Services Ad-

ministration, and Substance 

Abuse and Mental Health 

Services Administration, as 

well as ED’s Office of Spe-

cial Education and Rehabili-

tative Services. 

  

Visit Watch Me Thrive to get 

more information and 

resources, including the 

screening passport. 

 

 

By:  

 U.S. Department of Health and 

Human Services  and Administra-

tion for Children and Families.  
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Birth to 5: Watch Me Thrive! Promotes Early 

Developmental and Behavioral Screening for Kids 

 

“Birth to 5: Watch Me 

Thrive! will help 

families look for and 

celebrate milestones, 

promote universal 

screenings, identify 

delays as early as 

possible” 
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http://www.cdc.gov/mmwr
http://www.hhs.gov/watchmethrive


1. Conduct child care staff 

training on topics such as 

Health Observation, Medi-

cation Administration, 

Blood borne Pathogens as 

well as a variety of other 

subjects (i.e. CPR, First 

Aid). 

2. Assess health and safety 

needs and practices in the 

child care setting. 

3. Help caregivers develop 

strategies for caring for chil-

dren with special health 

needs. 

4. Assist the provider in es-

tablishing policies and proce-

dures for health/safety emer-

gencies. 

5. Provide health education 

and wellness programs, as 

well as health screenings. 

What are Child Care Health 

Consultants?  

Child Care Health Consult-

ants (CCHC) are trained pro-

fessionals (i.e., physicians, 

nurses, and nurse practitio-

ners) who can provide expert 

guidance and technical assis-

tance to child care providers 

on a wide range of health and 

safety topics.  In addition, the 

Child Care Health Consultant 

also has the training to access 

appropriate resources to assist 

the child care provider in 

successfully including chil-

dren with special health, 

medical and/or behavior 

needs. 

 

What services do Child Care 

Health Consultants Offer?  

Through partnership with a 

child care provider, CCHC 

may: 

6. Offer solutions for managing 

injuries or infectious diseases 

within the child care setting. 

7. Connect caregivers and 

families with community 

health care resources and ex-

perts. 

8. Provide up-to-date informa-

tion on the latest guidelines, 

policies, and information re-

garding child health and safety. 

9. Offer hands-on support 

through telephone advice or 

regular on-site visits. 

How can I locate a Child Care 

Health Consultant in my 

area?  
To locate a CCHC in your area, 

please call the Virginia Depart-

ment of Health (804) 864-7685 

or emailvacchcs@aol.com.  
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tions you do about your 2 

or 12 year old.  Topics, 

dates, times, and locations 

of upcoming events are 

listed here! 

 

Parenting Tips and Re-

sources…Discover links 

to timely information, 

such as summer camp 

registration, talking to 

teens, online safety.  New 

links and resources are 

posted monthly. 

 

Age-specific  

inks...whatever age or 

stage you are at---from 

prenatal up to high school 

age—you will find a page 

of links and resources 

specifically targeted to-

ward your child’s age.  

Are you looking for something 

to do with your child?  Do you 

need parenting information or 

resources?  Then, check out 

www.arlingtonfamilies.com –

your one stop gateway that 

will connect you to excellent 

national, state, and local re-

sources to help you be the best 

parent or caregiver you can be!  

Here’s a snapshot of what you 

will find at 

www.arlingtonfamilies.com 

 

Upcoming workshops and 

classes….check out the list 

of upcoming programs for 

parents.  Perhaps you are 

interested in learning more 

about positive discipline?  

Or, maybe you want to chat 

with other parents to see if 

they have the same ques-

For more information about 

parenting programs and/or 

to be added to the email list 

for regular updates on 

upcoming programs for 

parents, please contact 

Cheryl Fuentes, Parent 

Education & Project Family 

Coordinator, at 

cfuentes@arlingtonva.us or 

703/228-1551. 

From preparing expectant 

parents with navigating 

the world of prenatal care 

to helping the parents of 

tweens understand how 

their child’s brain is de-

veloping to helping the 

parents of a high school 

child with future plan-

ning, you will find infor-

mation and resources on 

our age-specific links 

pages.  Just click on the 

category that interests 

you! 

 

The Arlington Families 

website is a resource pro-

vided by the DHS/Child and 

Family Services Division, 

Parent Education Program.   

mailto:vacchcs@aol.com
http://www.arlingtonfamilies.com
http://www.arlingtonfamilies.com
mailto:cfuentes@arlingtonva.us


Submitted by:  

Dr. Marsha McLean      

 

Fundamentally, licensing 

standards may not dictate 

the need to go beyond 12 – 

16 hours of professional 

development annually, best 

practices suggest that we 

exceed that.  In fact, best 

practices dictate ongoing 

professional development. It 

is my belief that as ECE 

professionals it is our re-

sponsibility to continue to 

seek ongoing education and 

training so that we build our 

capacity to do our job: 

which is to prepare children 

for kindergarten and be-

yond. Despite my profes-

sional belief, the early child-

hood research shows that 

when early childhood pro-

fessionals engage in special-

ized training and educa-

tion… children benefit 

(NAEYC, 2005). In fact 

according to a (joint state-

ment by NAEYC and 

NCCR&R, 2011), ongoing 

professional development 

(PD) is essential for the 

ECE workforce, if we are to 

provide high-quality ser-

vices to children and fami-

lies. 

 

The premier early childhood 

organization; NAEYC; sug-

gests that there is a contin-

uum of professional devel-

opment available to ECE 

professionals. This contin-

uum of learning and support 

activities designed to pre-

pare individuals for work 

with and on behalf of young 

children and their families 

include the following (PD) 

options: coaching, mentor-

ing, group training, consul-

tation, and technical assis-

tance. Therefore, NAEYC 

says that any good profes-

sional development should 

include some or all of the 

above mentioned options.  

.  

The Child Development 

Associate Credential, re-

spectfully known as the 

CDA, is (PD) that includes 

some of the above-

mentioned options. The 

CDA; like any good PD 

option, is designed to pre-

pare individuals to work 

with young children and 

their families and will lead 

to improvements in the 

knowledge, skills, and prac-

tices of early childhood pro-

fessionals. Building Blocks 

Learning, LLC (BBLC) 

offers an online CDA op-

tion.  

 

The BBLC Online CDA 

course is designed with the 

working professional in 

mind. The BBLC online 

CDA is convenient-it’s ac-

cessible 24/7; it’s compati-

ble with all mobile devices- 

telephone, iPad, Android 

tablet, it’s self-paced; it will 

fit your busy schedule; it 

includes coaching support- 

you have access to a per-

sonal CDA Coach; it ex-

ceeds the required 120 

hours; the CDA require-

ments such as: specific con-

tent areas; the Professional 

Resource File; the Autobi-

ography; the Competency 

Statements; the Family 

Questionnaires; are all em-

bedded into the Online 

CDA Course.  It also in-

cludes prep- for the class-

room observation, the Oral 

Interview, and the CDA 

Exam before you have your 

CDA Verification Visit.   

 

Assess your staff today to 

determine who may be eli-

gible to enroll in the BBLC 

CDA. You may find those 

who have a high school 

diploma but no formal ECE 

credential, those who hold a 

Bachelor’s degree in a field 

other than ECE, or those 

who may have earned their 

degree outside of the USA 

are eligible to enroll. Once 

you assess your needs, con-

tact us to get started.  Indi-

vidual enrollment is 

$500.00 per CDA Candi-

date; while Group enroll-

ment of 5 or more is 

$450.00 per CDA Candi-

date. BBLC offers multiple 

payment options: PayPal, 

purchase order, credit card, 

debit card, or a payment 

plan that is customized for 

you. The BBLC CDA is 

manageable, reliable, trans-

ferable, and affordable. The 

CDA is a mark of profes-

sionalism and gives assur-

ance to parents that you are 

a competent individual who 

works with their children. 
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The CDA: A Mark of Professionalism 

“As ECE 

professionals it is 

our responsibility to 

continue to seek 

ongoing education 

and training so that 

we build our 

capacity to do our 

job: which is to 

prepare children for 

kindergarten and 

beyond.” 
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Contact us today at: https://buildingblockslearning.edu20.com/visitor_class_catalog/

show/17488 

Email: marsha.bblc@gmail.com 

Toll Free: 888-610-4420 

https://www.naeyc.org/files/naeyc/file/ecprofessional/Who%20are%20Early%20Childhood%20Professionals.pdf
https://www.naeyc.org/files/naeyc/file/ecprofessional/Who%20are%20Early%20Childhood%20Professionals.pdf
https://buildingblockslearning.edu20.com/visitor_class_catalog/show/17488
https://buildingblockslearning.edu20.com/visitor_class_catalog/show/17488
mailto:marsha.bblc@gmail.com
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2014 FE B RUA RY  QUA LI TY  ENV I RO N ME NT S  I N  
FA MI LY  C H I L D  C A R E  C O H O RT  G R A D UATI O N ! !  

The finale of the 2014 February Quality 

Environments in Family Child Care 

celebrated the hard work of 11 Family Child 

Care Providers. The festivities included a 

finale training session by Dr. Marsha 

McLean, a presentation by Lakeshore and  

presentation of Certificates by the Chief of 

Child and Family Services, Dr. Heather 

Stowe.  



The Infant & Toddler Con-

nection of Virginia pro-

vides early intervention 

supports and services to 

infants and toddlers from 

birth through age two who 

are not developing as ex-

pected or who have a 

medical condition that can 

delay normal development. 

Early intervention supports 

and services focus on in-

creasing the child's partici-

pation in family and com-

munity activities that are 

important to the family. In 

addition, supports and ser-

vices focus on helping par-

ents and other caregivers 

know how to find ways to 

help the child learn during 

everyday activities. These 

supports and services are 

available for all eligible 

children and their families 

regardless of the family's 

ability to pay.   

 

Visit this site for informa-

tion about VA’s Part C 

system, including informa-

tion for providers, fami-

lies, and referral sources. 

VA’s Practice Manuel, 

Part C Forms, and contact 

info for each local system 

are among the many re-

sources you will find.  

 

If you have concerns about 

your baby or need contact 

information for Early In-

tervention services, call the 

Infant & Toddler Connec-

tion of Virginia at 1-800-

234-1448. We’re here to 

help.  

supports and services to 

families; 

 Is grounded in devel-

opmental knowledge; 

 Includes family and 

child centered practices 

and policy & cultural and 
linguistic competence; 

 Is infused into natural 

settings and services & 
relationship based; 

 Utilizes evidence-

based practices; 

Early Childhood Mental 

Health Virginia is commit-

ted to the development of a 

comprehensive system of 

care for infant and child 

mental health serving chil-

dren birth through age 

eight and their families/

caregivers, which: 

 

 Engages parents as 

partners; 

 Provides high quality 

 Is linked to the sub-

stance abuse, domestic vio-
lence and court systems; 

 

Early Childhood Mental 

Health Virginia offers  com-

prehensive mental health 

services for infants and tod-

dlers in foster care and to 

the highest risk/most vulner-
able infants and young chil-

dren & their families in Vir-

ginia. 

Page 13  

R E S O U R C E :  VA  E L  P R O F E S S I O N A L  
D E V E L O P M E N T  C E N T E R  E L E A R N I N G   

R E S O U C R E :  I N FA N T  &  T O D D L E R  C O N N E C T I O N  
O F  V I R G I N I A   

R E S O U R C E :  E A R L Y  C H I L D H O O D  M E N T A L  
H E A LT H  V I R G I N I A  

online modules, tools for 

practitioners and system 

managers, and a training 

calendar are among the 

available resources.  

 

Current trainings include: 

Autism Spectrum Disor-

der in Infants and Tod-

dlers: What Every Early 

Interventionist Needs to 

Know; Social Emotional 

Development of Young 

Children; IFSP 101: In-

troduction to the Infant & 

Toddler Connection of 

Virginia’s IFSP Develop-

ment Process.  

VA EL Professional De-

velopment Center 

eLearning offers a wide 

variety of professional 

development resources on 

topics of interest. Re-

sources also include re-

source landing pads, ar-

chived webinars, links to 
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http://www.veipd.org/elearning/
http://www.veipd.org/elearning/
http://www.infantva.org/
http://www.infantva.org/
http://ecmhva.org/
http://ecmhva.org/
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MAY 27, 2014   1 PM TO 3 PM 

DIRECTORS FORUM 

Please join us for Project SEED (Social Emotional Education & De-

velopment) Virginia’s Director Forum! This event will feature a dis-

cussion about the importance of addressing the social and emotional 

health of infants and toddlers. Information regarding upcoming 

training opportunities in the ASQ-3 and the Center on the Social and 

Emotional Foundations for Early Learning (CSEFEL) Pyramid 

Model for child care providers will be provided.  

 

 

 

 

 

 

 

 

 

 

 

 

LOCATION: 

2100 Washington Blvd,  Ar-

lington, VA 22204 

Lower Level Auditorium 

 

For more information please 

contact:  

Jackie Robinson-

robinsonjb3@vcu.edu  or 804-

828-8593 

 

 
 

 

  

 

  

 

  

LOCATION: 

2100 Washington Blvd,  

Arlington, VA 22204 

Lower Level Auditorium 

For more information 

please contact: 

Jackie Robinson-

robinsonjb3@vcu.edu  or 

804-828-8593 

  



S. Carlin Springs 

Road, Arlington, VA 

22204 between 10:00

-5:00 Saturdays and 

12:00-5:00 Sun-

days.  Find out about 

upcoming events at 

both centers 

by checking out the 

Snag for Wee Ones 

newsletter. Be sure to 

visit the nature play-

ground at Long 

Branch Nature Cen-

ter! 

 

 Walk Arlington Walk 

Abouts.: Walk Ar-

lington has developed 

18 walks of varying 

lengths, degree of 

difficulty and ter-

rain. Some focus on 

the natural world, 

some historical sites, 

some the flavor of 

neighborhoods in 

Arlington. Many are 

kid friendly.  

Science and Nature: 

 

 Meet Me On A Sun-

day, Potomac Over-

look Park. 1:30-3:30 

every Sunday.  Re-

freshments, games 

and nature exhibits 

for the whole family. 

   

 Discovery Creek 

Children's Museum, 

Glen Echo 

Park. 10:00-3:00 

every Saturday and 

Sunday.  Nature ex-

hibits and craft activi-

ties, live animals, 

take a walk to the 

creek.  $5/person.  

 

 Arlington Nature 

Centers. Visit Gulf 

Branch Nature Center 

located at 3608 N. 

Military Road, Ar-

lington, VA 22207 

between 10:00-5:00 

Saturdays and 1:00-

5:00 Sundays, or 

Long Branch Nature 

Center located at 625 

literacy teaching 

strategies.  

 

 National Dropout 

Prevention Center: 

Explains why early 

literacy development 

is necessary, ex-

pected benefits of 

early literacy, and 

key elements of ef-

fective literacy in-

struction.  

 

 Reading Rockets: 

Contains information 

on early literacy de-

velopment, early lit-

eracy early interven-

tion, information on 

early literacy for par-

ents including tip 

sheets in Spanish and 

English, as well as 

early literacy devel-

opment for teachers 

and milestones of 

early literacy devel-

opment. 

RESO U RC E  L I ST   

L I N K S  A R E  E M B E D D E D   

Early Literacy: 

 

 Zero To Three: Early 

Literacy and Lan-

guage Tips and 

Tools: This resource 

contains information 

on how to foster early 

literacy skills through 

everyday interactions 

with children from 

birth through 5, tips 

on sharing books 

with babies, discusses 

strategies for using 

everyday moments 

and routine to help 

children develop lit-

eracy skills, and in-

formation on how 

literacy skills develop 

over the first three 

years of life. 

 

 2003 NAEYC Article 

Entitled The Essen-

tials of Early Literacy 

Instruction:  This arti-

cle defines early liter-

acy, methods of early 

literacy instruction, 

and essential early 

Check out our  new website! 
http://family.arlingtonva.us/child-care/  

http://www.walkarlington.com/pages/walkabouts/
http://www.walkarlington.com/pages/walkabouts/
https://www.nvrpa.org/park/potomac_overlook/content/meetme
https://www.nvrpa.org/park/potomac_overlook/content/meetme
http://www.glenechopark.org/childrens-classes-programs
http://www.glenechopark.org/childrens-classes-programs
https://www.arlingtonva.us/departments/ParksRecreation/scripts/nature/TheSnag.aspx
https://www.arlingtonva.us/departments/ParksRecreation/scripts/nature/TheSnag.aspx
http://www.dropoutprevention.org/effective-strategies/early-literacy-development
http://www.dropoutprevention.org/effective-strategies/early-literacy-development
http://www.readingrockets.org/reading-topics/early-literacy-development
http://www.zerotothree.org/child-development/early-language-literacy/tips-tools-early-lit-and-lang.html
http://www.zerotothree.org/child-development/early-language-literacy/tips-tools-early-lit-and-lang.html
http://www.zerotothree.org/child-development/early-language-literacy/tips-tools-early-lit-and-lang.html
http://www.zerotothree.org/child-development/early-language-literacy/tips-tools-early-lit-and-lang.html
http://www.naeyc.org/files/yc/file/200303/Essentials.pdf
http://www.naeyc.org/files/yc/file/200303/Essentials.pdf
http://www.naeyc.org/files/yc/file/200303/Essentials.pdf
http://www.naeyc.org/files/yc/file/200303/Essentials.pdf
http://family.arlingtonva.us/child-care/

